
ePortfolio 
for all!

A report on ePortfolio readiness and state of the art in 
technology and practice
An EIfEL publication

Foreword
This report aims at providing an overview on the 

actual and potential development of  ePortfolios in 
Europe, the state of  the art in ePortfolio policy, 
practice and technologies in order to address the 
following questions:

• What is an ePortfolio and an ePortfolio-
enabled system?
• Who is driving ePortfolio implementation?
• What is the role of  ePortfolios in national, 

regional and local education and training policy?
• What is the actual and potential contribution 

of  ePortfolio to European initiatives such as Eu-
ropass, the Common Qualification framework, 
the Copenhagen process?
• How is the ePortfolio used in employment?
• How is the ePortfolio used for continuing pro-

fessional development and personal development 
planning?
• What role can ePortfolios play in the recogni-

tion of  non-formal and informal learning? 

• What are the competencies required for teach-
ers, trainers, administrators and managers in 
ePortfolio implementation? 
• How can the ePortfolio support the transition 

between different episodes of  life, e.g. moving 
from educational institutions to employment, 
changing job or career?
• How is the ePortfolio being used as the inter-

face for managing, recording, developing, assess-
ing, recognising, validating and accrediting com-
petencies and achievements?

This report covers a large range of  sectors, from 
initial education to retirement in the perspective of   
lifelong learning and recognition of  competencies 
acquired formally and informally. It starts with an 
introduction to the ePortfolio, then a thematic pres-
entation of  what is happening in Europe, followed 
by snapshots per country, then a number of  useful 
annexes to plan ePortfolio projects.
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Introduction
Over the last 40 years, we have witnessed a deep 

transformation of  the relationship between learning 
and work. This transformation can be summarised 
by the four ages of  learning:

• up to the 70’s: Learning to work —lifelong 
qualifications

• from the 70’s: Learning at work — emergence 
of  continuing education and lifelong learning

• from the 80’s: Learning through work —
emergence of  continuing professional devel-
opment, competency based development and 
recognition

• 90’s and beyond: Learning is work —work and 
learning are so deeply intertwined for knowl-
edge workers that it is generally not possible 
nor relevant to separate them. I work, therefore I  
learn is the knowledge economy and learning 
society motto.

While learning was being transformed, this 
meant that the systems for planning, delivering and 
recognising learning have changed. Outcome based 
learning became a central theme, tracing the route 
for competency development and assessment. Tra-
ditional exams had to give way to competency 
based assessment, often at the workplace —with the 
supervision of  an external and trusted authority if  
the goal was to deliver a qualification. The recogni-
tion of  informal learning was not anymore the 
mandatory entry ticket to return to the formal edu-
cation system, something that only very few desired 
or could achieve. It created its own value system, 
based on occupational standards and quality con-
trolled assessment procedures that opened the op-
portunity to millions to have their learning recog-
nised with a qualification that did not have to mimic 
academic certificates and diplomas.

Although the portfolio —progress file, biography, 
journal,  etc.— became the tool of  choice to record 
learning outcomes, and provide an audit trail for 
qualifications, the emergence of  digital technologies 
deeply transformed the portfolio. The ePortfolio is 
much more than a paperless portfolio, a mere digital 
collection of  artefacts produced during learning. 
ePortfolios are now connected through social net-
works and exploited as repositories of  learning ob-
jects created by the learners themselves, learners 
that are not just consumers of  knowledge but active 
producers of  knowledge used by peers, colleagues, 
clients etc. One of  the emerging criteria that now 
makes the value of  an ePortfolio is the value 
granted to its author by a community of  peers. This 
leads to a new dimension of  recognition: the infor-
mal recognition of  competencies acquired infor-
mally which could be a complement, or even an 
alternative, to existing formal systems of  recogni-
tion.

One of  the most interesting and challenging idea 
that has recently emerged is that of  collective recogni-
tion i.e. taking a whole group of  people, like an SME 
and recognise the competencies of  the community 
as a whole as well as the contribution of  individuals. 
For one person to be competent, he/she needs to 
work with other competent people (it is very difficult 
to have one person acting competently when placed 
in a group of  incompetent people), so, when you 
validate the competencies of  one person,  the com-
petencies of  other people (colleagues, contractors, 
etc.) are implicitly validated. This social dimension of 
competency is probably one direction for innovative 
practice and tools, e.g. through the exploitation of  
social computing. This is an opportunity for a 
tighter integration of  competency development with 
organisational development.

Finally, we need to place the ePortfolio within a 
more global movement in relation to technological 
changes: we are currently witnessing a displacement 
of  the centre of  gravity of  information systems, 
from organisations towards the individuals. This is 
patent in healthcare with the emergence of  personal 
health records (PHR1) that are being held by the 
patients, not the doctors, the insurance companies 
or the hospital, and that are being used to manage 
proactively their health. In commerce, the emer-
gence of  VRM (Vendor Relationship Management) 
as an alternative to CRM (Customer Relationship 
Management), empowering consumers with the 
ability to act jointly to get better deals with vendors. 
And of  course, social computing and social net-
works which demonstrate the power of  technology 
to connect people, places and ideas.
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About ePortfolios
Why the ePortfolio, and why now? What does 

the ‘e’ add to standard ‘portfolios’? The recent rise 
of  ePortfolios is a global phenomenon: in Europe, 
Australia, the USA and Canada, there are now 
hundred of  thousands of  ePortfolio owners and 
there should be millions by the end 2010. EIfEL is 
championing the idea that “by 2010 every citizen 
will have an ePortfolio.” The ePortfolio movement is 
a phenomenon that goes far beyond the field of  
initial education: ePortfolios are now becoming 
essential tools for personal development planning 
(PDP), managing continuing professional develop-
ment (CPD) and gaining recognition and accredita-
tion for prior learning (RPL/APL) and career man-
agement. ePortfolios are now a central element in 
some national learning policies, as in Wales, Eng-
land, Austria and Netherlands, or regional policies 
in Tasmania (Australia) Minnesota (USA). More 
recently the ePortfolio is emerging at regional level 
in France where several regions are building re-
gional ePortfolio platforms on the model of  Wales.

After an initial take-up in initial education and 
teacher education, then moving to the world of  
work, initially in the healthcare sector2, it is now 
moving to the army3 and to the general public. The 
ePortfolio seems to emerge as the technology of  
choice for managing one’s lifelong learning and 
career in a knowledge economy.

What is an ePortfolio?
An ePortfolio is a document which is the result as 

well as the support of  a reflexive process. In a more 
formal description of  an ePortfolio system we could 
make the difference between the ePortfolio (docu-
ment), the ePortfolio Management System (for an 
organisation to manage a number of  ePortfolios) 
and an ePortfolio Organiser (for the author to col-
lect, edit and publish ePortfolios). Although this 
distinction is useful for those designing ePortfolio 
environments, this is less relevant to the practitioner. 
Therefore, in this document we will use indifferently 
ePortfolio and ePortfolio systems to refer to the 
‘thing’ used by learners, professionals and support-
ing staff.

A possible definition (there are many, but all 
converging on a number of  points) for an ePortfolio 
is:

ePortfolio : any digital system supporting reflexive 
learning and practice by allowing a person (or an organi-
sation) to collect, manage, and publish a selection of  
learning evidence in order to have one’s assets recognised, 
accredited or plan further learning.

Comments:

• Learning includes formal as well as informal, 
individual and organisational learning. It is reflexive 
as the person (or organisation) analyses consciously 
the way she/he (it) learns.

• Assets include competencies, tacit and explicit 
knowledge as well as social networks.

• Recognition of  learning can be informal through 
the attribution of  a new job or responsibilities by an 
employer a new role in a community of  formal via the 
delivery of  a certificate or diploma.

Here are the important words in the definition of 
an ePortfolio:

• a document—electronic, with or without 
multimedia elements

• owned by its author—if  the author does not 
own his/her ePortfolio, then it cannot be 
called an ePortfolio.

• demonstrating reflective learning (or 
practice)—this is the central part of  the 
definition, as a document not demonstrating 
reflective learning (or practice) is not a portfo-
lio. I can be called a multimedia CV

• to a specific audience—me (reflection), a 
potential employer, a tutor, an assessor, an 
awarding body, a training organisation, etc.

• with a specific purpose—learning, changing 
job, getting recognition for prior learning, etc.

ePortfolios are tools of  choice to support self-
directed learning as well as authentic assessment. 
For example, ePearl from Concordia University is 
an ePortfolio system entirely constructed to support 
self-directed learning.

ePortfolio a European Perspective
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2 RCN, the largest professional body in Europe is providing an ePortfolio to all its members and it is used for career plan-
ning, continuing professional development and reaccreditation

3 60,000 taff  will have an ePortfolio in the Dutch army.

Portfolio: a purposeful collection of evidence supporting 
and demonstrating reflective practice and learning

ePortfolio 
definitions

A portfolio is a purposeful col-
lection of an individual’s work 
that exhibits his or her efforts, 
progress and achievements in 
one or more areas. The collec-
tion must include the individual’s 
participation in selecting con-
tents, the criteria for selection; 
the criteria for judging merit, and 
evidence of individual self-
reflection. 

The e-portfolio is an electronic 
tool to portray the users skills, 
knowledge, attitudes and behav-
iours that she / he is acquiring in 
day-to-day experiences. This 
could be experience gained from 
totally different learning domains 
at different stages of life e.g. at 
home, at work, during leisure 
time activities, honorary post 
etc. These artefacts / evidences 
can be presented in diverse 
media types e.g. samples of writ-
ing as texts like evaluations or 
letters of commendation of 
supervisors, employers or peers, 
sound, graphic, video, photo-
graphs files.

Source: Astrid Quasebart, ESTA



Where are ePortfolios 
being used?

ePortfolios are used in a variety of  contexts

• Initial education—from kindergarten to 
higher education as a tool to support learning as 
well as assessment and job search. ePortfolios are 
also used to support the transition across different 
learning episodes, like when moving from secon-
dary school to college or to apply to a university.

• Continuing education—ePortfolios are largely 
used to support accreditation of  prior learning 
(APL) as well as competency based learning, de-
velopment and qualification schemes and con-
tinuing professional development (CPD)

• Career planning and personal develop-
ment planning—ePortfolios are used for man-
aging transition between jobs, plan future career 
changes

• Professional and social recognition—ePort-
folios are used for obtaining a formal recognition, 
with a diploma or an informal recognition by a 
community of  peers

• Assessment—ePortfolios are used to support 
authentic assessment, i.e. assessment based on 
evidence collected in authentic situations—as 
opposed to artificial situations such as exams and 
tests.

There are professional sectors where ePortfolio 
practice is more advanced. This is the case for:

• Teachers especially during their initial training, 
but also as support to continuing professional 
development, as for the members of  the Institute 
for Learning (IfL, 185,000 members)

• Doctors and nurses in their initial training as 
well as during their continuing professional de-
velopment. For example, the Royal College of  
Nursing (RCN, 390,000 members), the largest 
professional body in Europe, uses the ePortfolio 
as a tool for continuing professional development 
and periodical reaccreditation of  nurses. And in 
The Netherlands, every trainee doctor have to 
develop an ePortfolio.

Across professional sectors, the domain where 
ePortfolios are the most advanced is in the field of  
APL: in the UK nearly 500,000 people get a Na-
tional Vocational Qualification (NVQ) each year, 
based on a portfolio of  evidence, and now more and 
more ePortfolios. 

How do ePortfolios differ 
from portfolios?

At a very early stage ePortfolios were presented 
as paperless portfolios. By being paperless, ePortfolios 
liberated the integration of  multimedia elements 
onto a single support, initially of  line, then online. 
People used standard publishing software and some 
even used databases to manage the contents of  an 
ePortfolio. In a second stage technology was used to 
manage ePortfolio processes, like assessment or 
accreditation of  prior learning (APL). The term 
ePortfolio Management System (ePMS) is used to 
describe such systems that were largely imple-
mented in higher education in the USA and, to a 
lesser extend, in some other European countries, in 
teacher education then health care education. In 
the UK, ePortfolio management systems were also 
introduced to support of  National Vocational 
Qualifications (NVQs). The Netherlands went 
through the same process.

ePortfolio also started to exploit the technology 
emerging is what is referred to as social networks. One 
famous ePortfolio platform, Elgg, was based on a 
social network software with a blog as its core com-
ponent. And ePortfolio policies started to emerge at 
regional and national levels. The most famous ex-
ample being Wales, which defines itself  as a learning 
country which decided to provide an ePortfolio to 
each of  its 3 million citizens.

How do ePortfolios differ 
from eCVs?

While it is possible to create a CV from an ePort-
folio, an ePortfolio is not an online CV nor a mul-
timedia CV. Nor it is the compilation of  test exams 
and test results. What characterises an ePortfolio are 
the reflective and purpose elements. Of  course, a 
CV shares also many of  the characteristics of  an 
ePortfolio:

• It is authentic
• It is personal
• I can control who accesses it
• I keep it updated
• I reflect when I write it and when I get feed-

back

So,  while a good CV, shares many of  the char-
acteristics of  an ePortfolio, the main difference is 
the evidence of  the reflective process and its size—all 
the artefacts and evidence collected in the ePortfo-
lio. It is possible to see the CV as the front page of  
an ePortfolio.

ePortfolio a European Perspective
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Mijn Loopbaan 
(Belgium)

‘Mijn Loopbaan’ (My career) is an 
e-portfolioproject developed by 
the VDAB. In co-operation with 
the Vocational Training Division 
(Dienst Beroepsopleiding - 
DBO) within the Flemish Minis-
try of Education and Training, a 
personal development portfolio 
named ‘My Digital Me’ was de-
veloped within the broader 
concept of ‘Mijn Loopbaan’. It 
offers 14 to 18-years old stu-
dents the possibility of present-
ing his/her own abilities, language 
competences, key competences 
and interests. In other words, it 
provides the opportunity to get 
to know the student better and 
assess him or her in the fullest 
sense. 

Starting from ‘My Digital Me’, a 
showcaseportfolio or a kind of 
passport for the future can be 
derived. Here the individual can 
put together his or her own 
profile. The passport offers the 
opportunity to compile, publish 
or send a specific CV. 

Thanks to the concept of ‘Mijn 
Loopbaan’, everyone will be able 
to track his or her own devel-
opment. People can also learn 
how to reflect and to make 
more informed choices. 

It informs decision-making be-
tween different interests and also 
heightens awareness of the indi-
vidual’s own abilities. When the 
step to the labour market, uni-
versity or college is then taken, a 
solid foundation will already have 
been laid regarding self-reflection 
and self-development. 

Source: OECD Thematic re-
view on Informal and non-formal 
learning recognition 



Differences between paper, paperless and electronic portfolios

Paper Portfolio Paperless Portfolio ePortfolio

Portfolio 
repository

A file cabinet with all the 
evidence in various formats

A computer database with 
digital representation of 
evidence

A distributed repository using 
multiple services, 
institutional, private

Portfolio 
compilation

A ring binder with manual 
indexing of documents

A special software can edit a 
portfolio using the database 
then export it onto a CD-
ROM.

An application running on an 
Internet server is used to edit 
a number of pages where a 
number of artefacts will be 
aggregated and edited 

Presentation 
medium

Mostly paper, but sometimes 
mixed media, using tapes and 
video recording — and 
computer print-outs!

Multimedia, integrating all 
range of media on a CD-ROM

An Internet Web site

Process 
management

External to the portfolio

An application running locally 
on the computer can provide 
some support to the author 
and the reviewer

Online portfolios offer the 
possibility to manage 
workflows, i.e. automatically 
send messages to the tutor 
when the portfolio is 
modified

Timing

Once the process during 
which the portfolio was 
created is over, the portfolio 
is usually left on a shelve as a 
dust collector

The portfolio can continue its 
life and be used to support 
further development

It is possible to have a lifelong 
and lifewide ePortfolio

Space
The visibility of the portfolio 
is limited to those in the 
immediate proximity

The portfolio can be 
exported in a digital format 
and sent to other people

Anybody in the Universe can 
access the ePortfolio under 
the control of the user

Technology Paper and mixed-media
Computer, database, 
publication tools

Blogs, social networks, 
personal learning 
environment, etc.

What do ePortfolios look 
like?

While the first ePortfolios looked very much like 
paperless portfolios, it is now possible to find a large 
variety of  ePortfolios practices such as:

• Online reflective journals—learners and 
professionals keep a journal and share their 
learning with peers. It is a mean for recogni-
tion in a community and to contribute to the 
learning of  others.

• Story telling, e.g. a video or a web site tell-
ing the story at a particular moment of  one’s 
life—for example a professional demonstrat-
ing how she solved a critical problem and 
how others could benefit from her experi-
ence.

• My best works e.g. a typical artist portfolio 
as selection of  professional artefacts. With 
virtual worlds like Second Life™ those arte-
facts could be a space with a collection of  
virtual representation of  artefacts.

• Learning portfolio, e.g. a number of  arte-
facts and reflections documenting the learn-
ing process and progression.

• Job application portfolio, e.g. an illus-
trated CV, augmented with a number of  
selected artefacts.

• Accreditation portfolio, e.g. a collection 
of  evidence covering the requirements of  a 
particular standard of  competence, validated 
by a qualified assessor

Of  course the ePortfolio look mainly depends on 
its purpose: an ePortfolio used for accreditation of  
prior learning (APL) will look very different from 
the one designed to attract the attention of  a pro-
spective employer of  client.

While these different types of  ePortfolios might 
give the impression that ePortfolios are discrete 
documents, they are in fact the visible part of  a 
continuous process: reflective practice and self--
directed learning—as a learner or a professional. 
People do not engage into reflective practice during 
the time of  creating an ePortfolio; the ePortfolio is 
the demonstration, at a certain point in time, for a 
certain purpose, of  continuing reflective practice 
and self-directed learning.

ePortfolio a European Perspective
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ePortfolio and identity
There is one aspect of  the ePortfolio that needs 

to be discussed further: the role of  the ePortfolio in 
relation to identity which is fundamentally about 
the invention of  self, using reflection towards action 
and the active construction of  one’s identity.

It is interesting to note that the French who 
worked on eAdministration came up with a concept 
very close to that of  ePortfolio and coined it the 
citizen's digital safe (“coffre fort numérique citoyen”), that is 
a place where every citizen would be able to store 
and share, under their strict control, information 
about themselves from pay slips to certificates. Simi-
larly, in the health sector the Personal Health Re-
cord (PHR) is very much like a health portfolio. In 
fact, when you consider a person who is using his/
her body as the main instrument of  her trade 
(dancer, athlete, musician, etc.) it is clear that her 
body is her portfolio and that her PHR should be 
interoperable with her student's ePortfolio, as the 
contents of  both can be used as evidence of  the 
results of  the learning, physical training, process.

Putting together, all those different records con-
stitute our digital identity. Our belief  is that the 
ePortfolio can foster the development of  technolo-
gies that will help us to eventually regain control 
over the digital extension of  ourselves, our digital 
identity, and that we will be able to exploit this in-
formation to continuously invent our identity.

ePortfolio a European Perspective
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The different 
purposes of  
ePortfolios

There are different reasons for 
choosing to use ePortfolios, e.g. 
active learning, authentic assess-
ment, professional development 
planning (PDP) or continuous 
professional development (CPD).

Barrett & Carney (2005) distin-
guish three different purposes:

• Accountability: "Portfolios 
are considered products, and are 
evaluated summatively to hold 
teacher candidates accountable for 
demonstrating particular levels of  
achievement."

• Learning: "This type of  portfo-
lio is primarily a device for teacher 
and learner to assess skills, reflect 
upon one’s learning, and establish 
new learning plans. The emphasis 
is on process rather than product, 
and assessment is formative in 
nature."

• Marketing: "A portfolio assem-
bled to showcase one’s best work for 
employment or other promotional 
purposes is primarily a marketing 
device."

(Barrett, H. & Carney, J. (2005). 
Conflicting Paradigms and Compet-
ing Purposes in Electronic Portfolio 
Development. 



ePortfolio Thematic Review
ePortfolio drivers: from policies to technologies

Introduction
In this report we will be looking at three types of 

initiatives:

• ePortfolio initiatives, i.e. that clearly refer 
to the term ePortfolio (or digital portfolio)

• ePortfolio-like initiatives 4, i.e. that do use 
different terms, such as Passport, Progress File, 
etc., but refer to similar practice, such as reflec-
tive learning and practice

• ePortfolio-related initiatives, i.e. that are 
not directly connected to ePortfolio practice but 
could be considered as ePortfolio drivers.

We will also be looking at initiatives according to 
their level of  granularity which can be European, 
national, regional and local levels, to sectors, profes-
sional communities, organisations and individuals.

In the category of  National ePortfolio initiatives, 
we find the iconic careerswales online (the Welsh 
Assembly decided in 2003 to provide every Welsh 
citizen with an ePortfolio), which talks about progress 
file rather than ePortfolio as well as the latest Dutch 
initiative to provide an ePortfolio to every worker. 
There are a number of  regional initiatives, e.g. 
Basse Normandie in France, as well as the munici-
pality level, e.g. Stoke-on-Trent (United Kingdom).

The implementation of  ePortfolio policies at 
national, regional or local levels, is usually an aggre-
gation and co-ordination of  different services 
around the person, like advice, guidance and em-
ployment. The ePortfolio is a kind of  tangible object  
through which communication between the differ-
ent players takes place under the control and to the 
benefit of  the individual. 

There are also ePortfolio implementations within 
trades and professional sectors, e.g. the Royal Col-
lege of  Nursing (RCN, UK) and the sales sector 
with the Retail Academy. The use of  ePortfolio by 
professional organisations is of  particular interest to 
manage continuing professional development (CPD) 
a requirement for the hundreds of  thousands of  
professionals belonging to a professional organisa-

tion or trade union (RCN, Chartered Institute of  
Personnel Development , Royal College of  Physi-
cians, Swedish trade union). The sectors probably 
most advanced in higher education are teachers and 
healthcare professionals. For example, in the Neth-
erlands, all medical students must have an ePortfo-
lio.

The third category of  initiatives, ePortfolio-
related, can be quite extensive as ePortfolios cover a 
wide variety of  activities, from planning, delivering, 
assessing, recognising (including employability) and 
accrediting learning.

Europass, which is not an ePortfolio5, is probably 
a very strong driver for the promotion of  ePortfolios  
in Europe: only a minor change in its specification 
could transform it into the front page of  any ePort-
folio6 as a number of  ePortfolio Management Sys-
tems already provide the ability for a user to export7 
an extract of  their portfolio under a Europass CV 
format. 

The movement towards accreditation of  prior 
learning, as well as the recognition of  informal and 
non-formal learning are also key drivers, as ePortfo-
lios can provide a better, more efficient and effective 
way to support these processes. Quality control of  
assessment is another one as ePortfolios are perfect 
to provide an audit trail.

In summary, our field of  investigation on key 
drivers for ePortfolio take-up is quite broad and will 
cover any policy or system encouraging reflective learning and 
practice while facilitating one’s achievements to be recognised.

ePortfolio a European Perspective
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4 Among the most notable initiatives is the Welsh national ePortfolio system (careerswales online) which uses the term Pro-
gress File; another one is ProfilPASS, a German initiative that is based on the French model of  bilan des compétences 
(competency assessment) generating a kind of  passport —hence, ProfilPASS.

5 and the Europass Language Portfolio, despite its name is clearly not an ePortfolio as it contains no element of  reflection 
and no collection of  evidence. It is just a more detailed description of  a the languages section of  a CV.

6 EIfEL has made the suggestion to the CEDEFOP, who is in charge of  Europass documents standards, to modify its cur-
rent specification, so, instead of  having simple text descriptors for the competencies described, the author could also add 
links to a number of  evidence supporting the claim.

7 During the export of  the CV for an ePortfolio, it would be extremely easy for any ePortfolio Management System to keep 
the links with the evidence generated by the author. Today this valuable information is lost...

Community learning 

Within Community Learning and 
Development (CLD), North Ayrshire 
and South Lanarkshire CLD staff will 
be amongst the first to use the on-
line tool for Recognition of Prior 
Learning to support their work in the 
delivery of SVQ3 in Youth Work and 
Modern Apprenticeships. 

Source: SCQF Update 7 (April 2007)

Recognising and 
Recording Progress 
and Achievement in 

Non-Accredited 
Learning (RARPA) 

RARPA is based on a five-stage proc-
ess targeted at non-formal, non-
accredited learning. RARPA does not 
address the recording of informal 
learning as such —its initial objective 
was to provide a mean to quality 
control training funded by the public 
authorities in the non-formal sector 
in England and Wales.

The RARPA process:

1.Define aims appropriate to an 
individual learner or groups of 
learners;

2.Perform an initial assessment to 
establish the learner’s starting 
point; 

3. Identify appropriately challenging 
learning objectives (initial, re-
negotiated and revised); 

4.Recognise and record progress and 
achievement during the programme 
(formative assessment) including 
tutor feedback to learners, learner 
reflection, progress reviews; 

5.Summative assessment, including 
learner self-assessment and tutor 
summative assessment in relation 
to initial/revised goals. 



Policies
Public policies for the ePortfolio come at the 

local (city, district), regional and national levels. The 
most notable example is certainly Wales who, in 
2003, had the vision to develop a systems that 
would provide access to an ePortfolio to every of  its 
3 million citizens (more than 200,000 users to date). 

More recently in the Netherlands, in a report 
published in June 2008, entitled Towards a Future that 
Works, the Committee for participation in the la-
bour market made a series of  recommendations to 
improve the functioning of  labour market making 
the proposal of  an ePortfolio for each em-
ployee.

Between these two dates (2004-2008), many 
policy initiatives have been taken, particularly in the 
field of  education and training. 

For example, the Netherlands voted a law rela-
tive to continuous evaluation and self-evaluation of  
professional development of  teachers. To support 
this process the Dutch Association for Quality en-
courages teachers to collect evidence of  their pro-
fessional development in an online ePortfolio. 
http://www.lerarenweb.nl/portfolio/portfolio.html

In the UK, several education policies converge to  
the ePortfolio since the Dearing Report (1997) 
which recommended that institutions should en-
courage their students to record, reflect and build 
on their successes in a more systematic manner. The 
Widening Participation agenda (DfES, 2003) aimed 
at increasing participation post-16 (post 16) by pro-
moting the recognition of  formal and informal 
learning. Then in 2005, the British Ministry of  
Education (DfES) published Harnessing Technologies, a 
report in which was indicated a number of  priori-
ties and technologies converging towards a digital 
portfolio, simplifying for learners the collection of  
their achievements throughout their lifelong learn-
ing journey. 

From 2005 Norway proposed an ePortfolio vi-
sion where each learner was seen, not a mere con-
sumer of  knowledge, but as an active producer of  
knowledge that would be shared through the ePort-
folio with peers. 

At European level, the Europass initiative, co-
ordinated by CEDEFOP, although limited to 5 
documents (CV, portfolio language, mobility, the 
Diploma Supplement and Certificate Supplement) 
allowed the advance of  some of  ideas that were 
born in the ePortfolio movement such as interoper-
ability. And the CV being always more perceived as 
the front page of  the CV, there is a real opportunity 
to promote the development of  ePortfolio through 
the promotion of  Europass.

In 2007, Austria set up a consortium of  schools, 
universities and departments to develop a national 
policy for the eportfolio. The ePortfolio working 
group includes the departments of  education and 
work, research, economics and working with ELPA 

(per eLearning Austria), and OCG (Austrian Com-
puter Society).

Primary and secondary 
education

Schools have played a pioneering role in using 
the ePortfolio, including territorial approaches. 

The example of  West Berkshire Council (United 
Kingdom) is interesting in its willingness to involve 
all stake-holders of  the school and the ePortfolio is 
seen as part of  an overall system including people, 
technologies and programs with the view that what 
matters is to establish networks between people. 
Schools have also begun to use data collected by 
ePortfolios to monitor progress of  learning of  indi-
viduals and cohorts - the idea of  school as a learn-
ing organisation. The projects of  the City of  Stoke-
on-Trent are similar, with particular emphasis on 
the integration of  the extended family in the device 
- high immigrant population. 

In Austria, where virtually all schools are 
equipped with a digital working environment, many 
of  them have introduced ePortfolios.

Further education
Learning and Skills Improvement Service (LSIS) 

has launched a new eCPD Programme in 2009, 
designed to improve and enhance teaching and 
learning through effective use of  technology and to 
help practitioners to plan their 30 hours or pro rata 
annual continuing professional development that’s 
required. The Institute for Learning (IfL), the pro-
fessional body for further education in the UK will 
offer its 185,000 members the opportunity to de-
velop their own CPD ePortfolio. At the beginning of 
2009 over 25,000 members had an ePortfolio.

Higher education
The use of  ePortfolio is quite old and widespread 

in Europe in the world of  teacher training, and a 
little more recent in the training of  health person-
nel. They still represent the most advanced in this 
field. Thus, in the Netherlands, the ePortfolio is now 
compulsory for students of  medicine and several 
UK universities use for training of  health personnel 
(Manchester and Newcastle for physicians, veteri-
narians in Nottingham, Wolverhampton for nurs-
ing).

In Germany, the project Intelec (Integrated 
eLearning Campus), funded by the Ministry of  
Education and Research launched in 2005 and 
whose objective is to provide an integrated service 
digital learning includes an ePortfolio. At the Uni-
versity of  Passau, the ePortfolio is used to collect 
evidence, a reflective journal and a planning tool of  
learning. 

Original development of  the use of  ePortfolio in 
higher education in the Netherlands is the initiative 
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DigOport, an ePortfolio organization designed to 
facilitate the implementation of  quality assurance 
procedures. The idea is to use the evidence pro-
duced by students as one of  the basic elements of  
the file submitted to the auditors during the review 
process.

Authentic assessment
The ePortfolio is frequently mentioned in discus-

sions around the authentic assessment (and vice 
versa), i.e. an assessment based on products of  ac-
tivities in situations that make sense in relation to 
real life (unlike an exam or a test) and based on the 
collection of  evidence of  varied learning process (its 
productions, the testimony of  his peers, his 
thoughts, the interpretation of  facts, links with other 
learning, etc.). 

One of  the key issues is how to move from the 
assessment of learning to assessment for learning, 
making assessment an integral component of  learn-
ing —the so-called formative assessment is too often a 
mini-summative evaluation. This is what the ePort-
folio can support.

Transition 
The transition from school to college, high 

school to university and to professional life is at the 
heart of  ePortfolio projects, starting with Wales - by 
providing an ePortfolio for life. More recently, Not-
tinghamshire has set up a passport (Passportfolio). 
Nottingham Connexions, the regional branch of  
the government in charge of  coaching and the ori-
entation of  the age group 13-19 years was responsi-
ble for the implementation of  Passportfolio.

For several years students enroll online at the 
university by submitting a file to UCAS, the organi-
sation responsible for managing access to higher 
education, which shares several attributes of  an 
ePortfolio. Several initiatives (see Portishead) explore 
the ePortfolio as a tool for orientation and registra-
tion at university.

In the US, the transition from education to La-
bour is probably the most common use, especially 
with students in further or higher education, the 
ePortfolio being used as an extension of  the CV. 
This is a growing tendency in Europe, but to make 
it grow, there is a need to raise the level of  aware-
ness of  the employers.

Recognition and 
Accreditation of Prior 
Learning

Many countries have established mechanisms for 
recognition of  informal and non-formal learning. 
Several make an extensive use of  paper-based port-
folios while a growing number is now moving to-
wards ePortfolios.

For example, in the UK, each year nearly 500 
000 people obtain a National Vocational Qualifica-
tion (SVQ in Scotland). Candidates build a portfolio 
of  evidence that are cross-referenced with occupa-
tional standards then assessed by qualified assessors 
accredited by awarding bodies. Increasingly, award-
ing bodies are moving towards ePortfolio as it is a 
convenient means to reduce the assessment and 
verification costs. 

NIACE, the association for adult continuing 
education in the UK supports RARPA (c.f. box 
higher) which aims at facilitating the recognition of  
skills acquired by a person by helping to collect all 
evidence of  its achievements in from non-accredited 
courses.

In Germany the Federal Ministry of  Education 
and Research (BMBF) has supported the develop-
ment of  a reference model for the identification, 
documentation, evaluation and recognition of  
knowledge, know-how and skills acquired on an 
informal or non-formal basis. This model is called 
ProfilPASS and has been tested since 2005 with 
1200 candidates in 30 territories with public as 
diverse as students who fail academically and entre-
preneurs. To date, 24 organisations offer ProfilPASS 
—which remains a paper document, despite a de-
bate started in 2005  to move towards an ePortfo-
lio...

Employment
Nedcar is an experience of  regional ePortfolio 

(province of  Limburg, Netherlands) at the service of 
flexicurity in order to allow enterprises to adapt to 
market conditions while providing people with the 
means, at the regional level, to enhance the skills 
acquired in a professional situation. 

The Retail Academy was established in 2002 
in the UK with the idea to improve the training 
provision of  SMEs. The project is developed in 
partnership with Skillsmart, the professional sector 
for sales (Sector Skills Council - SSC). The online 
learning environment provides an ePortfolio and a 
tool for planning professional development.

The Royal College of  Nursing (RCN, UK) with 
390 000 members is the largest professional organi-
sation in Europe. The RCN has established an 
ePortfolio to support the continuing professional 
development of  nurses, as well as periodic re-
accreditation.

ePortfolio and quality assurance
There are a number of  initiatives where ePortfo-

lios are being used as tools to support quality im-
provement and assurance. This can take two major 
different forms:

• The exploitation of  individual ePortfolios as 
repositories of  evidence used against accredita-
tion and certification schemes

• The implementation of  a dedicated applica-
tion that can be seen as some kind of  organisa-
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EuroRecord 

In co-operation with the Euro-
pean partners the Technical 
University of Kosice and the 
University of Zilina worked on 
the elaboration of a competence 
management tool entitled ‘The 
European Record of Achieve-
ment’ (EuroRecord) targeted at 
the engineering industryEuroRe-
cord is a software-supported 
tool for planning and recording 
individual training and develop-
ment needs with the support of 
mentoring and guidance, in dia-
logue with the employer, de-
signed to record prior learning 
achievements and to link it to 
the individual strategy for per-
sonal and professional develop-
ment and advancement. The tool 
supports a credit system recog-
nising continuing training 
courses, experiential learning and 
accreditation of in-company 
training. It is targeted at individ-
ual employees, employers, uni-
versities and professional organi-
sations. 



tional ePortfolio, used to cellect evidence against 
prescribed standards, engaging staff  in a collec-
tive exercise

There is also the combination of  both individ-
ual and organisational ePortfolios —e.g. Nuven-
tive suite contains iWebfolio, the ePortfolio 
management system and Tracdat, the quality 
improvement software.

DigOport-II: is a Dutch example of  Institu-
tional Portfolio for higher education.. This ap-
plication together with a certain procedure is a 
helpful instrument for quality assurance and 
stimulates management (a) to act following the 
plan-do-check-act cycle, (b) to be prepared for 
accreditation without the burden and the pres-
sure just before an audit, and (c) to use multi-
media as evidence of  the quality of  education 
(specially for arts institutes).

EduManage from Locus Technologies 
(http://www.locustechnologies.com) but not 
eTracker (http://www.vletracker.co.uk). There 
are a number of  applications used in the school 
sector in the UK.

•Granada Learning, SchoolCentre.net 
http://www.skillsfactory.co.uk/schoolcentre_net

•Target Tracker Solutions: 
http://www.targettrackersolutions.org

•QDP Services: http://www.qdpservices.co.uk/

Technologies
There are many publishers of  ePortfolio solu-
tions in Europe, covering a wide variety of  ap-
plications, from systems designed for the valida-
tion of  up to social networks or systems of  
learning community.

Norms
Several standards fall into the ePortfolio devices. 
Those concerning data formats

• IMS ePortfolio specification was first pub-
lished and ePortfolio which is still very little used 
(eg Kennisnet Netherlands) and has the disad-
vantage that 2 compliant systems are generally 
incompatible. 

• LEAP2A is the new version of  LEAP, a speci-
fication developed by CETIS UK and is cur-
rently being tested. 

• HR-XML provides a specification developed 
by EIfEL, Europass CV, which is interoperable 
with Europass. 

• Europass, the standard proposed by the Cen-
ter for European CV. 

• Liberty Alliance, which has a service (ID-SIS) 
for exchanging information on HR-XML for-
mat in a secure environment for the protection 
of  personal data. A first application of  CV Uni-

versel based on this technology.

ePortfolio Solutions
There are many ePortfolio solutions. For more 

details, please refer to EIfEL’s site:

www.eife-l.org/publications/eportfoliosolutions
Commercial solutions:

• Catalyst Portfolio
• Chalk & Wire - ePortfolio
• DU Portfolio Community
• EDU-Portfolio
• eFolio Minnesota
• ePortfolio - Spider Networks
• ePortfolio by NPV
• ePortfolio.org
• Epsilen
• eXact Portfolio
• factline e-portfolio
• Folio by ePortaro
• FolioLive by McGraw-Hill
• Foliotek
• IDX - ePortfolio Management System
• Ingeniux ePortfolio Solution
• iWebfolio - Nuventive
• Learning Assistant
• Livetext ePortfolio
• MAPS - Managed Assessment ePortfolio System
• MyPortfolio by Editure
• MyPortfolio by Netmedia Education
• Now.net ePortfolio
• OneFile
• Opossum Cyberportfolio
• PEAKS
• PebblePad
• Premier IT Group : ePortfolio
• rSmart Sakai CLE
• Scioware - Concord
• TaskStream - Electronic Portfolio
• the PaperFree e-Portfolio System
• TrueOutcomes
• Winvision Digital Portfolio
• xtremeSPP - xtremeEDU

Open solutions:
• Cyberfolio
• DrupalEd
• Elgg
• Enfa Portfolio
• ePET
• Exabis
• LUSID
• Mahara
• Moofolio (developed by SPDC in New Hamp-

shire)
• Open Source Portfolio
• P-Nélope
• PETAL
• SCAM ePortfolio
• Serensoft - ePortfolio
• TYPO3
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 European Common 
Principles for validation

• Validation of non-formal and informal 
learning should first and foremost 
serve the needs of individual citizens. 

• Benefits of validation to different 
stake-holders should be clear and 
well promoted. 

• Validation is as a general principle 
voluntary. The individual should de-
cide whether it should take place. 

• In private and public organisations 
where validation is implemented this 
should be based on social dialogue. 
Methods and procedures should be 
developed in a partnership with all 
relevant stake-holders, including 
beneficiaries, in order to ensure the 
necessary buy-in – especially the buy-
in of employers.

• In the case of summative validation, 
individuals should enjoy the right to 
appeal a validation result. 

• Special provisions should be designed 
for individuals with special needs to 
ensure equal (and fair) access to 
validation. 

• The privacy of individuals should be 
respected. 

• The procedures and criteria for the 
assessment should be transparent, 
and the assessment criteria must be 
relevant and standardised. Validation 
should be supported by information, 
guidance and counselling services. 

• The validation process must be im-
partial and avoid conflicts of interest. 

• Assessors must be professionally 
competent and trained to carry out 
the assessment: High-quality tutors 
and assessors are paramount for the 
successful take-up. 

• Quality assurance mechanisms should 
be at the heart of any validation sys-
tem. 

• Take-up of an initiative can function as 
one of the important yardstick to 
measure success. 

• The assessment of the degree of 
acceptance of initiatives should take 
into consideration, inter alia: 

PUBLIC INITIATIVES: Whether initia-
tives feature in national strategies or 
in the legal framework. 

PRIVATE INITIATIVES: Whether 
initiatives are promoted and recog-
nised by sectoral stake-holders or 
individual employers. 

VOLUNTARY SECTOR INITIATIVES: 
Whether wide social recognition and 
awareness among businesses and 
education institutes exists. 

Source: European Inventory on Valida-
tion of Informal and Non-formal Learn-
ing (2007)
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Country Overview
The objective of  the country overview is to highlight the most significant elements in terms 

of  policies, and practices for ePortfolios take-up. Only a limited number of  European coun-
tries are currently mentioned but more will be added later as ePortfolio awareness will grow. 
This is a work in progress, so comments and suggestions are welcome.

Austria

Policies
A working group (http://www.e-portfolio.at) 

coordinates national initiatives ePortfolio. It is sup-
ported by the Federal Ministries of  education, art 
and culture, science and research as well as econ-
omy and employment. ELPA (per eLearning Aus-
tria), and OCG (Austrian Computer Society) are 
also part of  the working group and a number of  
representatives of  schools and universities.

Schools
In 2005-2006, the heads of  schools formulated 

as one of  their objectives the inclusion of  ePortfolios 
in classroom work. Oberstufenreal gymnasium Birk-
feld, a secondary school works successfully with the 
learning platform Moodle and installed Notebook 
Classrooms. ePortfolios were the pedagogical focus 
in the academic year 2006-2007.

Learners’ ePortfolios will also serve as a type of  
extended CV with samples from works and projects 
to support in later job applications. In addition, they 
aim at documenting learners’ performance and 
reveal their contribution e.g. in group work.

Further education
There are portfolio initiatives of  the adult educa-

tion associations, like the Ring of  Austrian Adult 
Education Associations, 
www.kompetenz-portfolio.at dedicated to the volun-
tary sector. There are plans to make the portfolio an 
ePortfolio..

Higher education
 ePortfolios are used in in-service teacher train-

ing, e.g. they are part of  the final examination held 
at the Federal In-service Teacher Training College 
in Vienna.

Technologies
Factline proposes an approach to ePortfolio 

based learning communities based on its Factline 
Community Server (FCS).

Moodle is being used as ePortfolio in schools and 
there is a growing interest for Mahara.

www.eportfolio.at, is a provider of  online ePort-
folio.

Belgium

Policies
In Belgium, under the law of  30 December 

2001, the federal State established the worker's right 
to "skills assessment" (Bilan de Compétences). A 
Cooperation Agreement was signed on 24 July 2003 
between the Walloon Region, the French Commu-
nity and the French Community Commission on 
the validation of  skills in the field of  continuing 
vocational training.
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The C-Stick ePortfolio

In 2006-2007 JES (www.jes.be) carried out the C-
stick project. During this project an innovative digi-
tal portfolio was developed: the C-Stick. The C-
Stick is a central database where young people can 
gather and store all kinds of  relevant information, it 
provides them with a framework for personal devel-
opment plans and it contains a tool to create ad-
justed CVs in a very quick and easy way.

 The portfolio was created on a USB flash drive, 
a very well known and attractive tool to young peo-
ple that has several other advantages: firstly it can be 
permanently updated. Secondly its also a concrete 
and tangible tool young people can carry with them 
at any moment, unlike an e-portfolio on a website. 
However, the C-Stick portfolio on the USB flash 
drive is also connected via the internet to a server, in 
order to keep a backup of  the data. Its also linked to 
an administrative system by which tutors can send 
files and competence assessments to their pupils.

Since we wanted to create a portfolio apt for our 
target group, an important focus of  attention 
throughout the development was to raise the level of 
accessibility by creating a very attractive and easy-
reference interface and simple navigation structure 
and by using unsophisticated vocabulary. 

The C-Stick project is now moving from a very 
small-scaled pilot at JES to a more large-scaled im-
plementation in some sections of  the Flemish Em-
ployment Service (VDAB) and integration with their 
e-portfolio Mijn Loopbaan (My Career). Other 
youth organisations and schools also started using 
the C-Stick. This evolution was not initially planned 
and grew from a bottom up process, but seems to set 
standards for future e-portfolio development in 
Flanders. It might as well be an interesting model 
for other countries or regions. 

Source: Van de maele, Marjan,  E-portfolio implemen-
tation in Flanders: building bridges between separate projects, 
ePortfolio 2009 proceedings

http://www.e-portfolio.at
http://www.e-portfolio.at
http://www.kompetenz-portfolio.at
http://www.kompetenz-portfolio.at
http://www.eportfolio.at
http://www.eportfolio.at
http://www.jes.be
http://www.jes.be


Denmark
In 2004, the national guidance portal 

(www.ug.dk) was enhanced with information on the 
recognition of   prior learning. The two current 
national projects to develop portfolios for documen-
tation and assessment of  prior learning in respec-
tively work and private life will be implemented as 
e-portfolios. The portfolio for learning in private life 
exists in an electronic version which has been tested. 
The portfolio for workplace learning has been 
tested in a paper version and is ready to be imple-
mented in an e-version.  The tools will  probably be 
available from www.ug.dk, the national guidance 
portal. 

At sector level there are examples of  e-portfolios, 
for example from the Union of  Electricians, The 
Union of  Commerce and Trade (minKarriereplan 
at www.hk.dk/www/medlemsservice/karriereplan

France

Policies
In its report Republic 2.0: Towards an open knowledge 

society, Michel Rocard proposed in 2007:

• A portfolio to facilitate the process of  each user. (The 
digital portfolio will allow everyone to make a permanent 
record of  his rights). Its implementation will focus primar-
ily on people who need it most. 

• Develop a public service digital identities. Current 
approaches to the identification, law enforcement and 
physical, are archaic. The logic of  "identity card", elec-
tronic or otherwise, must yield to that of  a public identity, 
online and offline, which allows everyone in a given situa-
tion to prove their identity effectively and non-intrusive.

Accreditation of prior learning
As indicated in its 2003 report the High Com-

mittee on Education Economy Employment ar-
rangements for VAE (validation des acquis de l’expéri-
ence, accreditation of  prior experience)): 

"it is without doubt that the region is the hub of  initia-
tives in support of  VAE, in conjunction with the development 
training policy. Some regions have already adopted innovative 
policies in this direction " 

The University of  Poitiers experiments since 
November 2004 a platform dedicated to VAE with 
the objective to reach 200 to 300 people at the start 
of  2007.

Schools
The report of  the working group for the devel-

opment of  ICT in Education (2006) proposed 3 
measures:

• Measure 1: systematic teaching practices based on the 
use of  ICT 

• Measure 2: include the Internet Certificate (b2i) in 
colleges and baccalaureate 

• Measure 3: provide each student with an ePortfolio.

Higher education
The ePortfolio is used by a number of  teacher 

education institutes (IUFM, institut universataire de 
formation des maîtres). L'Ecole Nationale de Formation 
Agronomique (ENFA) which is responsible for the 
training of  teachers of  agricultural education insti-
tutions has used ePortfolios since 2004.

In medicine, université Paris 5 René Descartes 
uses ePortfolios for the initial education of  doctors 
and there is a growing interest in the medical com-
munity, particular since the need for doctors to 
demonstrate continuing professional development 
(Formation Médicale Continue).

Lifelong learning
There are a number of  regional initiatives, in 

particular in Lorraine, Aquitaine and Basse-
Normandie. Although still at the pilot stage, the 
objective is to provide an ePortfolio to all the citizen 
with the region, with an initial focus on advice and 
counselling and recognition of  prior learning.

There are other ePortfolio initiatives at district 
(departement) level in Côtes d’Armor and city level in 
Rennes. A number of  individual institutions, like 
Greta du Velay (adult learning centre in Auvergne), 
are actively promoting ePortfolios in their commu-
nity.

Since 2001, another region, Region Centre, has 
proactively engaged in actions enabling every citi-
zen of  the Central Region to master basic skills. 
This was supported by Telemaque, a project that 
helped almost 50,000 people to obtain a Visa Internet 
in recognition of  the Internet skills acquired. Based 
on this success the region intends to evolve towards 
an ePortfolio.

Germany
There is no ePortfolio policy at the federal or 

regional level. Activities are limited to local re-
search, the development of  local ePortfolio solu-
tions, and pilot projects.

On the other hand, there are a number of  port-
folio and portfolio-related projects, in schools and 
employment (ProfilPASS)

Schools
 There is a German-speaking community 

Portfolio-Schule (Germany, Austria, and Switzer-
land) of  pedagogy researches and teachers who 
investigate the application of  paper-based portfolios 
at school.

Employment
ProfilPASS is a tool designed to document one´s 

own competencies and abilities how and where they 
were acquired, through formal, informal or non-
formal learning. It is partially based on the French 
experience of  Bilans de Compétences (Competency 
Assessment). ProfilPASS, is now available all over 
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Germany and is considered an instrument that 
completes EuroPass.

Other e-portfolio related activities deal with 
personal development planning and competency/
skill management (e.g., Talent Relationship Man-
agement (SAP), KOWIEN, Professional-learning).

Technologies
CLIX is a learning management system. Since 

version 6.1, ePortfolio and social computing have 
been added. According to his publisher, IMC AG, 
CLIX is used by several universities such as TU 
München, TU Darmstadt, the RWTH Aachen and 
the University of  Saarland.

Ireland
The development of  ePortfolio is at an early 

stage of  development.

One of  the possible driver for ePortfolio devel-
opment is in the field of  Recognition of  Prior 
Learning (RPL) in higher as well as further educa-
tion. In the area of  further education and training, 
FÁS, Fáilte Ireland and the National Council for 
Vocational Awards (NCVA) operated a range of  
different processes for the recognition of  prior 
learning, now under the responsibility of  FETAC 
for FE and HETAC for HE. Yet the total number of 
portfolios submitted is less than 300 per year.

In medicine, the College of  Emerging Medicine 
(CEM) is in discussion with NES about the process 
by which registrars in the Republic of  Ireland can 
access the portfolio.

Italy

Policies
In Italy the question of  the portfolio for evalua-

tion at school is an important part of  the political 
agenda of  school reform. Since 2002, the Italian 
Ministry of  Education (MIUR) has introduced the 
use of  the portfolio in schools with the Ministerial 
Decree No. 100 dated 18 September 2002. Section 
7 describes the portfolio of  skills as an object which 
includes a description of  pupil progress, documents 
(test, projects, etc.) produced by pupils during the 
school year. The law states that the portfolio should 
be compiled and updated with the student's family, 
teachers (in agreement with the school’s team and 
principal). 

The second step in the introduction of  the port-
folio was Law No. 59. Annex "Indications nazionali 
per i Piani di Studio personalizzati nella Scuola 
Primaria" (Presidential Decree No. 275/99) de-
scribes the structure of  the portfolio and its man-
agement. It is divided into two sections: assessment 
and guidance to help students become aware of  
their skills. 

In 2003 with the Law 30/03 and the following 
implementation Decree 276/03, the ministry of  
Labour started to introduce the “Libretto formativo 

del cittadino” (Citizen’s Learning Portfolio) for the 
collection and documentation of  experiences rec-
ognised and acquired including through non-formal 
and informal learning. 

The “Libretto formativo del cittadino”, initially 
experimented in 4 Regions (Toscana, Molise, Lig-
uria, Trento) is defined as a system “that records com-
petencies acquired during apprenticeship training, training 
with work-entry contract, specialised training and lifelong 
learning activities conducted by organisations accredited by the 
Regional Authorities, as well as the competencies acquired in 
non-formal and informal pathways according to the EU 
Guidelines on Lifelong Learning, as long as these competences 
are recognised and certified.” 

Initial education
Learning ePortfolio use by teachers is provided 

by ANSAS (ex. INDIRE). The question of  ePortfo-
lio has been a point of  contention between the or-
ganisations of  teachers, parents and the previous 
government (2005).

The Netherlands

Policies
The Dutch Committee on Labour Market Par-

ticipation has formulated a series of  recommenda-
tions for getting more people into work in the Neth-
erlands and improving the operation of  the labour 
market. The Committee’s most significant conclu-
sion is that the Dutch labour market is about to 
undergo drastic change:

1. over the course of  the coming decades, there 
will be more work to do but fewer people to do 
it;

2. globalisation will increase the requirements 
regarding the level of  knowledge and adapt-
ability of  the labour force. The Netherlands 
needs everybody – quickly! – and everybody 
must be constantly employable.

Among the recommandations, the fifth one is 
related to the ePortfolio as a mean to improve im-
ployability:

• Digital e-portfolio. Every member of  the 
labour force will be entitled to a digital e-
portfolio, i.e. an electronic inventory of  their 
competencies, diplomas, experience, and accredi-
tation of  prior learning (APL). This will give 
people a better understanding of  their position 
on the labour market and their career prospects, 
and of  any need they have for further training.

• Periodical talent analysis. Talent analysis and 
APL procedures must be introduced on a large 
scale, with maximum use being made of  the e-
portfolio. The right to a periodical analysis of  
one’s competencies and the right to APL assess-
ment must be included in collective labour 
agreements, with mandatory arrangements for a 
“best-effort” obligation on the part of  employees 
to undertake training.
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This political declaration of  intent followed sev-
eral years of  development of  the ePortfolio in 
schools, with support from Kennisnet and the world 
of  work, with the support of  Kenteq 8, one of  the 
most advanced being the establishment of  a re-
gional ePortfolio in the Province of  Limburg (draft 
Nedcar).

Employment
Nedcar is a project in an industry in transition 

to an economy where the stability of  employment 
must be considered in the context of  a project economy 
where hiring and firing is not the exception but the 
norm, while being supported by flexicurity mechanisms. 

The designed solution is a regional ePortfolio for 
the Limburg Provincie that is supported by all stake-
holders, industry, training centres,  awarding bodies 
and employment agencies.

Another example is the air treatment and cool-
ing sector. Here, the O&O-fund SKO (now inte-
grated in OTIB) has developed a digital portfolio. The 
instrument allows the enterprise to digitally record 
the competencies of  workers and compare the exist-
ing competencies against the sector’s occupational 
standards. 

The University Asylum Fund (UAF), a central 
organisation for the welcome of  asylum students in 
Dutch universities and HBO institutions,  has used 
ePortfolio to help get a better understanding of  
their own competencies and recognise prior learn-
ing.

Technologies
• WinVision is a leading publisher of  ePortfolio 

solution in the Netherlands with customers out-
side its original borders.

Norway

Policies
Kultur for læring (Culture for Learning), Parliamen-

tary Report No. 30 (2006-2007) states that digital 
tools are being used in elementary and secondary 
schools to become a core competence for the entire 
period of  13 years of  school life. The Program for 
digital kompetanse highlights some specific objec-
tives for digital technologies in schools: by 2008, 
Norwegian schools have an infrastructure, organisa-
tion and culture in the application of  ICT in teach-
ing and learning, and " by 2008, digital portfolios should 
be used at all school levels."

A reform on competency recognition placed the 
focus on giving adults the right to document their 
"realkompetanse" without having to take the path of 
traditional examinations. Regulations are put in 
place to ensure a more uniform recognition and 
validation of  formal, non-formal and informal 
learning.

Schools
 The Digital School project has developed and 

tested a series of  systems for the digital assessment 
of  students. Under that plan, learners will use the 
same tools for their assessment as they use for their 
learning. And this will be reflected in the final 
evaluation. 

Among others, Olga Dysthe, University of  Ber-
gen, and Knut Steinar Engelsen, University College 
Stord / Haugesund, use ePortfolio in teacher educa-
tion. 

Technologies
• Aspiro, a Norwegian ePortfolio developed 

several years ago and available in most colleges 
and universities. 

• Fronter, a Norwegian publisher of  LMS 
used by many schools and universities in Norway 
and Europe includes an ePortfolio management 
system (NB Fronter has been bought by Pearson 
in 2009).

Slovenia
Despite the fact that portfolio has been used for a 

number of  years in the assessment and recognition 
of  national vocational qualifications in the certifica-
tion system, the use of  ePortfolio is still in its early 
phase of  development. The Slovenian Institute for 
Adult Education (SIAE) participated in the interna-
tional project Key Pal (2004-2006, led by EIfEL), 
which objective of  which was to learn about the 
importance and effects of  ePortfolios in the devel-
opment and assessment of  basic skills / key compe-
tencies. 

Slovenia conducted the pilot research in PUM 
project (Project Learning for Young Adults). ePort-
folios of  the mentors and participants in PUM were 
compiled. Another project developing e-portfolio is 
“Youth in Action” with the objective to create 
Youthpass, which is an instrument for the recogni-
tion of  non-formal and informal learning. Forms for 
e-portfolio (in electronic form) are in the pipeline, 
whereby skills and competencies acquired in volun-
tary work will be incorporated as well. The Euro-
pass Language Passport is an electronic format of  
passport intended for employers and provides in-
formation about language skills.

The National Professional Qualifications Act 
emphasises learning outcomes and not the methods 
of  acquiring knowledge, skills and competencies. 
NVQ assessment and recognition (certification) is 
designed for adults only and consists of  either direct 
demonstration of  knowledge, skills and competen-
cies, or of  documents and other proof  collected in 
the applicant’s portfolio. 
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8 Kenteq est un des Knowledge Centers qui ont mis en place depuis plusieurs années un dispositif  de validation des acquis 
de l’expérience (Accreditation of  Prior Learning—APL).

RPL in Ireland

A learner who applies directly to 
FETAC will be required to make 
an initial application to deter-
mine eligibility. FETAC will en-
gage providers or appropriate 
persons to facilitate the learner. 
If eligible he/she will be required 
to prepare a Portfolio/Collection 
of Evidence to submit for as-
sessment. There will be a charge 
for this service to provide the 
appropriate resources.

Providers may facilitate learners 
directly for an award through 
recognition of prior learning. This 
recognition process will require 
a mentor to support and advise 
the learner.

The recognition process will 
include a comparison between 
the standards of a FETAC award 
and the verified prior learning 
experience of the individual 
learner. The learner will be re-
quired to prepare a Portfolio of 
Evidence for assessment against 
the standards for a specific 
award. The learner may be re-
quired to undertake further 
assessments and an interview(s) 
as appropriate to demonstrate 
the standards for the award.

Source: FETAC RPL: Policy and 
Guidelines 



Spain

Policies
Spanish ePortfolio Network created in 2006, 

funded by the Spanish Ministry of  Education and 
led by the Universitat Oberta de Catalunya. 

In addition, the Catalan Ministry of  Education 
has supported the training and co-ordination of  a 
small number of  primary school teachers to lead 
the European Language Portfolio (ELP) in Catalo-
nia.

Education
Several universities and schools have imple-

mented ePortfolios. For example, Castelldefels 
School of  Technology (EPSC) at the Technical 
University of  Catalonia (UPC) brought the skills 
portfolio EPSC, which has the appearance of  a 
personal web page hosted by the school.

Sweden
Although portfolios up to now have been used 

primarily in pre-school and compulsory school, 
interest in the area of  adult education is increasing. 

Schools
Within the framework of  Soft Infrastructure 

there is a development project on digital portfolios 
where a web based e-portfolio has been produced 
This ePortfolio ( based on SCAM8) is an open 
source product and during 2006 and the beginning 
of  2007 schools and others who work in education 
have been given the opportunity to test the digital 
portfolio free-of-charge via Skoldatanätet’s website 
in an informal trial.

Regional initiatives
In the Gothenburg Region there is lively collabo-

ration in the areas of  validation, integration, skills 
auditing, competence development at the workplace 
and merit portfolios. GR is an organisation of  3 
municipalities that co-operate in western Sweden. 
Together the municipalities have 888,000 inhabi-
tants. 

Headed by Meritea Ltd. (previously Valider-
ingscentrum), they are co-operating on validation at 
the regional level. Validation is seen from several 
different perspectives. On one hand it is a way for 
the individual to document their knowledge; on the 
other hand it is a way for companies to make an 
inventory and analyse the knowledge that the com-
pany has among its employees or to recruit people 
with new knowledge. 

Activities and development work having to do 
with merit portfolios are being run together with the 
educational company Eductus.  A merit portfolio is 
defined as a compilation of  knowledge and skills 
that the learner has obtained through studies and 
working life and with which the owner of  the merit 

portfolio is able to present what they know in con-
nection with applying for a job.

A merit portfolio can contain samples of  work, 
video films or Internet pages, Europass list of  quali-
fications, application letters, recommendation let-
ters, certificates, grade transcripts, with the idea to 
create a comprehensive picture of  a person. Work 
with merit portfolios is done in a group with a su-
pervisor and takes about four weeks to complete.

Two important parts that are emphasised in the 
work with merit portfolios are structured discussion 
and reflection, both in groups and individually. 
Today work with merit portfolios takes place elec-
tronically and the participants receive a CD with all 
of  the collected material when they are done, but 
there are plans for web-based development.

Another current project is the Integration Pro-
ject: Better Integration through Increased Co-
Operation for which the County Labour Board in 
Västra Götaland has received project funding from 
the Swedish Agency for Integration, the County 
Administration Board and Västra Götaland to de-
velop regional co-operation with the goal of  ena-
bling newly arrived immigrants to establish them-
selves in the labour market quickly. Initiatives and 
work at the local and regional level that are tangent 
to the e-portfolio area.

United Kingdom
The UK has a strong tradition in personal de-

velopment planning, progress files and competence 
development. Since the 1990es projects have been 
undertaken to investigate the use of  information 
and communication technologies to support these 
traditions. This has led to projects at all levels of  the 
education system, in transition from secondary to 
further and tertiary education, in competence de-
velopment, especially in the health and medical 
areas and in teacher development. The following 
paragraphs provide references to projects for illus-
tration. Many further projects not named here have 
been conducted. ePortfolio projects are by nature 
complex and combine many aspects. The following 
paragraphs provide only incomplete descriptions of  
the projects referenced. Only specific aspects of  the 
projects are mentioned and many of  the projects 
could be referenced under several categories. Some 
of  the project referred to have already been con-
cluded while others are current. 

Policies
Following the Skills Strategy White Papers in 

2003 and 2005 and the Leitch report on the review 
of  skills in England, DIUS has formulated its strate-
gies in the 2007 report entitled ‘World Class Skills: 
Implementing the Leitch Review of  Skills in Eng-
land’. In this report DIUS emphasises the impor-
tance of  striving for ‘word class’ skills for the well-
being and advancement of  the country, involving 
every individual. Skills development must continue 
beyond formal education and must reach citizens of 
all ages, in- and outside employment. A ‘skills ac-
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Cross-referencing

Cross-referencing is one of the 
key activities when building a 
portfolio used for accreditation 
of prior learning. How does it 
work:

• On the one hand, candidates 
have a list of competencies 
and criteria

• On the other hand, candidates 
collect a number of evidence 
demonstrating their compe-
tencies

Competency Evidence

Agree with client 
on a design

E1, E23, E45, 
E28

Produce alternative 
designs

E1, E23,

Produce final work 
according to speci-
fication

E44, E22

Description

E1 Draft design

E2 Letter from the client

E3 Revised draft

When done on paper (or using a 
spreadsheet or a word proces-
sor) this can be a tedious job. 
With the right ePortfolio plat-
form, this can be made very 
quickly so the candidate can 
concentrate on more creative 
and reflective activities.



count’ is proposed that facilitates assessment of  skills 
and directions towards further development, sup-
ported by a network of  government organisations 
that co-operate to provide the best assistance possi-
ble. The skills account will bring greater owner-
ship and choice for individuals but as well demands 
greater self-responsibility of  the individual, taking 
charge of  their learning and development. While 
the government plays a fundamental part with its 
education services and institutions, an increasingly 
strong involvement of  industry is essential for the 
overall lifting of  the skills level. What is targeted is 
the creation of  a culture of  learning.

DCSF (then DfES) has published a five year 
strategy for children and learners entitled ‘Putting 
People at the Heart of  Public Services’ in 2004. 
Among the goals set in this strategy are several with 
specific relevance for lifelong learning. The strategy 
talks about a flexible education system that provides 
individualised support for every learner, taking into 
account their current skill levels, and integrating 
employability skills into the various stages of  the 
education system. The strategy emphasises the re-
sponsibility of  the individual learner in taking own-
ership and responsibility for their own learner, espe-
cially after leaving the compulsory education sys-
tem. The employment sector carries an important 
function in informing skills development facilitating 
an atmosphere of  ongoing learning. 

In 2005 DfES has published the e-strategy 
document ‘Harnessing Technology: Transforming 
learning and children’s services’. Like other strategy 
documents mentioned this document advocates for 
a more personalised approach to education. The e-
strategy explicitly refers to ePortfolios. The learners 
will use ePortfolios for constructing records of  
achievement accompanying their lifelong learning. 
Learners will use ePortfolios to document their 
learning. The ePortfolios will accompany the learn-
ers on their way through the education system and 
beyond. The transition between school and em-
ployment will be facilitated by the showcasing of  
skills in ePortfolio format. The work on ePortfolios 
will be based on progress files already in use in 
schools and qualification frameworks under devel-
opment by various government agencies.

Becta’s role includes working with government 
department to implement the government’s e-
strategy.. Among Becta’s publications are the yearly 
reviews on ‘Evidence on the progress of  ICT in 
education’, which addresses infrastructure, educa-
tional, institutional, learning and teaching aspects. 
Linking to the government’s e-strategy Becta ac-
knowledges the role of  ePortfolios and provides a set 
of  resources on ePortfolios covering educational, 
process and technical issues.

The JISC strategy vision is to support govern-
ment objectives and the needs of  education and 
research. JISC programmes set strategic directions 
under which a large range of  projects are funded 
spanning multiple institutions are funded. JISC 
provides a support structure to project grant hold-

ers.  It supports a number of  ePortfolios initiatives 
in the higher and further education sectors.

Employment
National qualifications (NVQ / SVQ) with a 

recognition and validation of  skills acquired for-
mally, non-formal and informal (approximately 
500,000 per year qualifications) which uses the in-
creasingly ePortfolio.

The Retail Academy suggests an online educa-
tion strategy for employees in retail. Some of  the 
overall goals are inline with the mainstream ePortfo-
lio related projects. For example, independent learn-
ing by employees and an increase of  skills is tar-
geted. An online learning system is presented, that 
contains ePortfolio aspects. The overall strategy is 
that the employer purchases access to online train-
ing modules that target retail job specific skills. The 
employees work on the modules individually and 
build up a record of  learning, their ‘ePortfolio’.

A major driver for ePortfolios is the need to 
manage candidates working towards NVQs and 
SVQs that are qualifications designed to certificate 
workplace competence. The institutions delivering 
as well as the awarding bodies delivering S/NVQs 
are increasingly using ePortfolio systems as they are 
powerful tools to support the collection of  evidence, 
their alignment again occupational standards of  
competence, the the review and verification proc-
esses (quality control).

There are examples of  ePortfolios that are spe-
cific to a single qualification, like CLAIT and iMe-
dia qualification portfolios from OCR.  One of  the 
Sector Skills Councils, e-skills uk has developed the 
e-skills passport, which works with the ITQ (infor-
mation technology qualification). The e-skills pass-
port is a web based skills management system. It is 
intended to identify skills gaps within organisations 
(through self-assessment) and provides a record of  
training and achievement.

Technologies
There are many publishers of  ePortfolio solu-

tions in the UK, in particular of  tools making it 
easy to cross-reference competency evidence against 
standards of  competency.. 

This is a partial list of  publishers. For a more 
complete list, go to the EIfEL 
(www.eife-l.org/publications/eportfoliosolutions):

• MKM

• PebblePad

• CTD QuickStep

• PaperFree

• Taskstream
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Harnessing 
Technologies

In 2005, the Ministry of Educa-
tion published a report British 
Harnessing Technologies in which 
in number of priorities were 
defined

• “PRIORITY 1 - Provide an inte-
grated online information serv-
ice for all citizens

• PRIORITY - Ensure integrated 
online personal support for 
learners

[…] Our second priority extends 
this personalised support to learn-
ers, helping with all stages of edu-
cation, and with progression to the 
next stage. We will encourage every 
institution to offer a personal online 
learning space to store coursework, 
course resources, results, and 
achievements. We will work towards 
developing a personal identifier for 
each learner, so that organisations 
can support an individual’s progres-
sion more effectively. Together, these 
facilities will become an electronic 
portfolio, making it simpler for 
learners to build their record of 
achievement throughout their 
lifelong learning.  

• PRIORITY 3 -  A collaborative 
approach to personalised learn-
ing activities



Recommendations
A cross-institutional approach

The vision that should guide ePortfolio initiatives 
is the use of  technologies for the construction and 
recognition of  a person's identity —social, profes-
sional, citizen. The ePortfolio is a means to engage 
the person in a reflective and collaborative ap-
proach to plan, organise and enhance their learning 
and work. It is a means for the recognition of  one’s 
contribution and achievements.

The primary function of  ePortfolio is to cele-
brate what the person knows, can do and provide to 
his/her peers or the wider community. It is a tool 
for the construction of  autonomy and accountabil-
ity, a kind of  GPS for life that at any moment tells 
the owner what his/her position is and what is the 
best path to achieve his/her destination. It is a 
means to keep the memory of  one’s path and shape 
the route to the future.

Lifelong ePortfolio
While ePortfolio initiative usually start at local 

level (a passionate educator in a class or and institu-
tion) the full benefit of  ePortfolio can only be 
achieved when one person is able to grow and use 
his/her ePortfolio anyplace anytime for any pur-
pose. The initial naïve idea that one should be able 
to import and export his/her ePortfolio when mov-
ing from school, then to college, university and the 
world of  work does not resist the fact that at any 
one time, a person can interact with many different 
institutions, (one can be studying in more than one 
institution at the same time, while working in a 
company, doing voluntary work and belonging to a 
professional body with mandatory continuing pro-
fessional development, all requiring an ePortfolio...).

While it is quite possible to develop an ePortfolio 
in isolation, in a single class of  a school, or in a 
single discipline (e.g. ICT), the benefits of  ePortfolio 
is real but limited.

The advantage of  moving from paper portfolio 
to digital portfolio, ePortfolio, lies precisely in its 
ability to aggregate a myriad of  services available at 
different places and times. To exploit their full 
benefits, ePortfolios need to be able to work across 
institutional boundaries.

This can be achieved at different level:

• Territorial: national, regional, district, 
county or municipality levels. Lead figures are 
Wales, The Netherlands, UK and the Nordic 
countries —South starting to catching on.

• Sectoral, like schools, universities, vocational 
education and training, retail. Lead figures are 
many in the field of  education, starting to 
emerge in the field of  work.

• Professional, like doctors, nurses, engi-
neers, lawyers. Lead figures are the Royal Col-

lege of  Nursing (RCN) and several other profes-
sional bodies.

Policies —public, organisational, 
etc.

In the perspective of  lifelong learning the orien-
tation plays a key role and must be based on a de-
tailed knowledge of  the skills acquired in all per-
sonal, educational or social dimensions. This im-
plies a synchronic and diachronic continuity of  
services that must be accessed seamlessly:

• synchronic continuity between education insti-
tutions and their surrounding: schools, libraries, 
museums, advice and counselling centres; univer-
sities, employers, professional bodies. 

• diachronic continuity between school and 
college, college and high school, high school and 
university, initial education and the workplace, 
etc.

ePortfolio policies should seek to empower indi-
viduals to co-ordinate all the services available to 
them by giving him the proper tools to monitor and 
exploit their personal information. The ePortfolio 
can be seen as a kind of  personal digital safe, with 
which each service would exchange information 
with empowered individuals, under their control. 

From the point of  view of  a territory (a sector, 
an organisation), having each citizen with an ePort-
folio opens the possibility of  having a dashboard 
providing in real-time the expertise, the assets, the 
capital of  a territory (resp. sector, organisation).
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ePortfolio 
organisational 

maturity
The level of integration of ePort-
folios in an organisation can be 
described with a maturity ma-
trix:

• Level 1:  ePortfolio awareness  
—e.g. organisation of a pilot 
project.

• Level 2: ePortfolios are used 
in some of the processes by 
some members of the organi-
sation —e.g. ePortfolios are 
used by counsellors but there 
is no institutional support.

• Level 3:  ePortfolios are used 
in core business processes 
and there is a strategic vision 
for ePortfolios —there is a 
clear commitment from the 
executive management and 
ePortfolios have institutional 
support.

• Level 4: an organisational 
ePortfolio is the expression of 
the commitment to building a 
learning organisation.

• Level 5:  ePortfolios are sup-
ported across a number of 
organisations in a branch or a 
territory —e.g. between 
training organisations, em-
ployers and awarding bodies 
to support accreditation of 
work experience.

For a more detailed view, see 
below the ePortfolio Maturity Ma-
trix.



Annexes
Tools for the recognition 
of Informal Learning

Every recognition system is based on a number 
of  components:

• candidate (or principal) who is seeking 
recognition

• objective, i.e. accreditation/recognition of  
prior learning (A/RPL), personal or profes-
sional development, match a job description, 
etc.

• community of  peers to which the candi-
date (did) will belong once his/her learning will 
have been recognised —future colleagues and/
or competitors

• audience to which the peers offer their 
services —current of  future employers and 
partners

• agents, usually one or more assessors, man-
aging the recognition process —in a social net-
work or a community of  practice, the agents 
can be the community

• metrics against which learning is measured 
—occupational standards, performance indica-
tors, community or personally defined criteria

• processes and methods used to match 
learning against the metrics, from guidance, 
counselling, planning learning and/or assess-
ment to quality control

• credentials under the form of  a diploma, 
certificate or simply the signature of  a docu-
ment by one or more experts or peers or a letter 
of  recommendation

• documentation collected for and during 
the recognition process —e.g. the ePortfolio 
demonstrating the reflective process of  the can-
didate

• tools employed to support the management 
of  processes, documentation and interaction 
between the different stake-holders

All those components can be combined in a 
number of  ways to create a variety of  systems de-
signed for recognising learning, from formal to in-
formal systems, more or less sophisticated, more or 
less costly to operate.

While recognition of  informal learning is gener-
ally perceived as a top-down process —e.g. a sector 
creates occupational standards and an awarding 
body delivers a number of  qualifications based on 
these standards— there are other forms of  recogni-
tion, based on bottom-up approaches. One typical 
grass-root recognition system is the French origi-
nated Réseau des Echanges Réciproques de Savoirs (RERS, 
reciprocal knowledge exchange network) where 
people are being recognised through their capacity 

to teach others what they know. Intergenerational 
learning is another form of  process where learning 
and recognition are intimately linked while not 
necessarily leading to a formal qualification.

This discussion on formal vs informal recogni-
tion is particularly important as, with the emergence 
of  new technologies and practices, such as social 
computing and social networks, informal processes 
of  recognition might take a more important role. 
43Things, a social network, offer the opportunity 
for people to be recognised through supporting 
others in achieving their goals. Communities of  
practices, such as open source programmers, are 
examples of  groups where peer recognition can play 
an important role in accessing the wider community 
of  employers and businesses. Other social networks, 
like Linkedin provide a space where a (crude) sys-
tem of  recognition (number of  ‘connections’ and 
‘recommendations’) provide members with a sense 
of  recognition within a community.

Formal 
System

Informal 
System

Driver
Institution / curricu-

lum
Candidate / commu-
nity / self-motivation

Plan
Selecting a course , 
programme, institu-
tion, etc.

Identifying activities 
conductive to 
learning

Learn

Attending a 
course, a lecture, 
working in a labo-
ratory, Attending a 
vocational pro-
gramme, open and 
flexible pro-
grammes, etc.

Solving a problem, 
meeting someone 
at a trade show, 
searching the 
internet, helping 
someone, support-
ing a peer, seren-
dipitous learning

Recognise

Professional mem-
bership status 
(affiliate, associate, 
fellow), access to 
next course level

Peers in social 
networks, commu-
nities of practice,

Accredit
Awarding body 
certificate, branch 
or national diploma

Ad-hoc certificate, 
in-house certifi-
cate, personal 
testimony

Planning recognition and 
accreditation of learning

The planning phase is critical to the success of  
the recognition of  learning. The focus of  this phase 
is the collection of  evidence, including personal 
reflections, that will be used to match the metrics 
used for the recognition —usually, occupational 
standards. Some evidence might be readily avail-
able, leading to a first summative assessment/
recognition, others might need further activities to 
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be produced, leading to a formative assessment 
process.

The recognition process is a combination of:

3. a summative process giving the client 
credit for what he/she has achieved. This 
could be either a full or a partial certifi-
cate, an entry ticket to a formal pro-
gramme of  study.

4. a formative process used to plan further 
development. This could be a preparatory 
stage to the delivery of  a full qualification 
or a career change.

Whatever the length of  the recognition process 
—it can last from a few days to several months— it 
is important to provide an initial summative 
feedback/recognition that will help the candidate to 
built his/her confidence.  Although easier per-
formed with the support of  a counsellor or an ad-
viser, this can be done through self-assessment with 
tools like skills-check.

Skills-check tools are easy to create with spread-
sheets or online questionnaires. It can be used as a 
template to collect evidence supporting the claims 
of  mastering the competencies.

Recording and 
documenting progress 
and achievements

This is the process during which the candidate 
collect the evidence against which he/she will be 
assessed. Evidence include products and artefacts 
produced during activities, testimonies, external 
observations, feedback, personal reflections

Evidence can be provided through:

• Self-assessment and declaration, possibly 
signed by a third party for validation. 

• Activity at the workplace, in voluntary work, 
etc.

• Observations by a third party, a colleague, 
manager or assessor

• Simulations of  tasks provided by a training 
body

• Tests and examinations set by a training or 
awarding body
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Role Responsibilities Expertise Organisation

Candidate
Collects and organises evidence into a 
(e)portfolio. Reflect on the process

collect, select, 
connect, reflect...

Employer / indi-
vidual

Assessor

Agrees an assessment plan with the candidate: 
activities to carry-out and evidence to collect.

Supports the candidate’s (e)portfolio con-
struction and judges evidence against occupa-
tional standard of competencies.

Subject matter / 
domain expert

Accredited cen-
tre / employer

Verifier
Verifies that the assessment process is carried 
out according to defined processes

Quality manage-
ment

Accredited cen-
tre

External 
verifier/
assessor

Audit the organisation’s assessment process 
and delivers the certificate

Subject matter / 
domain expert 
and auditor

Awarding body



Guide to ePortfolio implementation
This section is dedicated to the planning 

and implementation of  ePortfolio services.

Getting started with your 
ePortfolio project as an 
organisation

If  you are the person initiating the ePortfolio 
project, it is very unlikely that you will be the only 
person involved in its implementation and roll-out. 
It is therefore advisable to set up a small focus or 
steering group that can meet regularly to reflect on, 
and make decisions on, both the strategic and im-
plementation issues. It is a good idea to bring col-
leagues from different backgrounds into this group 
so that you are sure all perspectives are taken into 
consideration, i.e. a tutor, a learner, a technician, a 
careers advisor, a member of  the management team 
etc.

It might be also a good idea to document the 
ePortfolio project using tools such as blogs (as a 
reflective journal) and wikis (to document progress) 
and establish work patterns that are consistent with 
the the ethos of  ePortfolios. Building the ePortfolio 
of  your ePortfolio project might help you to better 
understand the problems you are facing and the 
opportunities offered by digital technologies.

Define the objective of 
your ePortfolio project

This very first step in planning your ePortfolio 
project is to establish a common understanding of  
the objectives you assign to the ePortfolio and how it  
fits within the strategy of  your organisation. 

Some of  the initial questions you need to an-
swer: 

• What problems are you expecting to solve 
with the ePortfolio that could not be solved as 
well without it?

• What added-value are we expecting from 
implementing an ePortfolio, from a peda-
gogical, organisational, or strategic point of  
view?

• In what way do we expect the ePortfolio to 
enrich the learning/professional experience 
or improve their career opportunities?

Different technologies are better adapted to 
some processes than others. For example, if  you 
objective is to support a process or accreditation of  
prior learning, you will have to have a system in 
which it will be easy to structure a standard of  
competence and cross-reference the evidence col-
lected by the candidate with those standards. On 
the other hand if  your objective is to simply support 
the reflective process with a learning journal, then a 
simple blog might be sufficient. You might also want 

to have an ePortfolio system that will be used ini-
tially to prepare an RPL file, then to support a de-
velopment process.

When defining the objective, what you need to 
define what services you will expect from an ePort-
folio, then select the platform according to the pres-
ence and quality of  the features provided.

Define the scope of your 
project

In order to select the right technical environ-
ment, it is important to define what the scope of  the 
ePortfolio project is and its scalability in time. For 
example, you might initially need to manage a small 
number of  learners/clients with a small number of  
stake-holders, while planning to provide the same 
quality of  services to a much larger cohort in the 
near future. It is therefore important that the solu-
tion you chose to test during a pilot is scalable so the 
outcomes of  the pilot will remain mostly valid when 
the context will evolve.

• Nature of  the transactions: will ePortfo-
lios be used mainly in a one-to-one transac-
tion, e.g. to support a conversation between a 
client and a counsellor, or will a number of  
different actors have access to it?

• Size of  cohorts: how many ‘clients’ will you 
have to deal with within one year? 10, 100, 
1,000? If  the number is low, then there is 
probably no obligation to have a proper 
ePortfolio management system—although 
having one might be still useful to support the 
ePortfolio process. On the other hand, if  you 
need to manage 1,000 and more learners, 
then a proper content management system or 
ePortfolio management system might be 
mandatory.

• Number and quality of  stake-holders: 
if  the ePortfolio process is mainly managed 
internally and do not need the action of  third 
parties, such as external verification or audit, 
then you will have a greater freedom in the 
choice of  tools. On the other hand, if  you 
need to keep an audit trail for quality control, 
or if  different actors in your institution need 
to use or create their own ePortfolio,s then 
you will probably have to invest in an proper 
ePortfolio management system.

• Resources: what resources will you need to 
support the ePortfolio project (staffing, tech-
nical, financial etc.)?
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Define the ePortfolio 
processes and contents

The function of  this step is to define the scenar-
ios where the ePortfolios are being used.

An ePortfolio being at the same time a document 
and a process, it is therefore important to define 
both jointly as ePortfolios documents are being fed 
through ePortfolio processes. While the processes 
activated by the learners are central to the ePortfo-
lio (plan, collect, connect, select, reflect), those acti-
vated by the support staff  are just as important. The ePort-
folio is a conversational tool, supporting a conversation 
with oneself  (reflection) as well as with others such 
as peers, tutors, mentors, assessors, etc. This is par-
ticularly important when choosing an ePortfolio 
solution, as some might be excellent at supporting 
learning activities, while being very poor at support-
ing assessment—and conversely.

Learner/candidate/client processes

1. Plan learning activities, review learning 
outcomes and reflect

2. Collect and connect (organise) evidence of  
learning, artefacts, etc.

3. Select evidence and publish ePortfolio

Tutor/assessor/inspector processes

1. Plan learning and review processes

2. Counsel, advice and support learning/
review/assessment

3. Assess and provide feedback

4. Validate,  accredit learning

Institutional processes

1. Select and maintain ePortfolio infrastruc-
ture, repositories, software—and take into 
account accessibility criteria!

2. Manage cohorts of  learners— how many 
will have an ePortfolio? Shall we provide 
(lifelong?) access once the contractual serv-
ice is over or shall we provide an export 
(DVD, database extract, etc.)?

3. Manage support and administrative staff— 
who will have an ePortfolio?

4. Manage access rights and interoperabil-
ity— who will access ePortfolios?

5. Manage quality, external verification and 
accreditation processes

For the different processes, you need to define 
the different types of  documents/evidence that will 
be be produced and the interaction with them, e.g. 
comments, scoring, tagging, managing workflows, 
etc. The management of  workflows (c.f. box) can be 
very useful to provide a space where the ePortfolio 
can be constructed in a private space, while moving 
it in a restricted space accessible to counsellors at a 
later stage.

NB:  while this specification process might seem 
tedious, it is in fact the same process that should be 
used for paper based portfolios, the difference being 
that, as digital technology excels at supporting this 
kind of  activities, the work of  the candidate/
learner/client as well as that of  the tutor/assessor/
counsellor should be made easier—with the right 
choice of  technology.

Define the roles and 
access rights

Once the usage scenarios have been defined, we 
need to define the different roles of  the actors inter-
acting with the ePortfolio. The following roles are 
just an example and should be adapted to your 
particular situation:

• Author: the person who owns the portfolio.  
An author needs to be able to upload and 
edit documents, manage their access right, 
the ability to add comments and submit for 
review all or parts of  the ePortfolio.

• Contributor: a person who provides com-
ments on ePortfolio parts. This can be col-
leagues, peers, a manager, etc.

• Reviewer: the person who provides feed-
back and validate ePortfolios parts.

• Reader:  a person who can access (part of) 
the ePortfolio e.g. a future employer.

• Administrator: the person managing the 
ePortfolio system—installation, maintenance, 
support

Each role will define a number of  access rights 
that can be used to define the ePortfolio system. 
While this is easily done with ePortfolio platforms 
and content management systems, this can be also 
implemented when using ad-hoc online solu-
tions—for example, with Google doc, it is possible 
to select who can edit or view a document, and 
whether it is private or public. Using Google site 
makes it easy to manage a number of  documents 
and each HTML page behaving like a wiki with 
notification of  change, it is easy to implement a 
basic workflow and role management.

Choose your ePortfolio 
tool

Of  course, if  the institution you are working 
with has already an ePortfolio platform, there is no 
choice to be made. On the other hand, if  your insti-
tution does not already have an ePortfolio platform, 
you need to choose among a number of  tools that 
can be classified in 3 main categories

• ePortfolio platforms (c.f. box), i.e. tools that 
have been designed specifically to support ePort-
folio processes. Some of  them have a commer-
cial licence, others have a non-commercial li-
cence, some have to be installed on your own 
server, others are available on line.
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• Content Management Systems, i.e. tools 
that are not specifically designed to support 
ePortfolio processes but who have many of the 
functions required to do so. For example, in a 
recent study presented at ICL 2008, Drupal, 
which is a pure content management system, 
arrived in the top 3 rank of ePortfolio plat-
forms! This confirms the experience of EIfEL 
that developed an ePortfolio system with 
Plone—there is a number of implementations of 
Plone to support ePortfolio processes.

• Ad hoc tools, i.e. tools that are easily available 
on the Internet, most of them free of charge, 
that can be used to support ePortfolio proc-
esses. Blogs like Wordpress or Blogger, environ-
ments like Google Sites, aggregators like Net-
vibes are used by a number of people to create 
and maintain their ePortfolio.

Of  courses, ad-hoc tools can be sufficient to 
construct an individual ePortfolio, but not adapted 
to the needs of  an institution that needs to manage 
large cohort of  learners or professionals, nor to 
manage processes like ePortfolio review, quality 
management of  assessment processes— an external 
verifier will have a hard time to inspect and sample 
a number of  ePortfolios to control the quality of  the 
assessment process if  each of  the ePortfolios are on 
different systems, with different logging identifica-
tion...

What selection criteria 
should I use?

There are different sets of  criteria to take into 
account when selecting an ePortfolio platform, and 
these criteria will be more or less relevant depend-
ing on the type of  ePortfolio, the environment in 
which they are being constructed and the point of  
view (author vs reader vs administrator).

1. ePortfolio authoring—what abilities with 
technology are required, what are the re-
quirements for expressive power

2. ePortfolio support processes—e.g. ac-
creditation of  prior experience or prior learn-
ing will be greatly facilitated with features such 
as cross-referencing standards with evidence 
collected, dash-boards for assessors, work-flow 
management

3. Organisational processes and constraints—
e.g. if  you have to manage large number of  
ePortfolios and your accountability vis à vis an 
authority is critical, you will need a number of  
specific features.

We have defined 5 levels of  ePortfolio maturity that 
are described in the ePortfolio Maturity Matrix:

1. Not yet started	
2. Early stages / awareness	
3. Developing / commitment	
4. Established	
5. Embedded / advanced

◦ ADOPTION

 ▪ ePortfolio and teaching meth-
ods, strategies and goals in your institution,

 ▪ availiable resources, both hu-
man and material (in terms of  skills and numbers)

 ▪ strategic development plan of  
your institution

◦ HARDWARE AND SOFTWARE

 ▪ interoperability and integration 
with other software systems (CMSs, databases and 
the like)

 ▪ servers performance and data 
back-ups

 ▪ technologies which support 
portable portfolio

◦ SUPPORT AND SCALABILITY

 ▪ system which is suitable for a 
growing number of  users

 ▪ staff  to support and maintain 
the system and the users

 ▪ infrastructure to train users and 
administrators

 ▪ maintenance over time

◦ SECURITY AND PRIVACY

 ▪ securing personal data

 ▪ storing and securing assess-
ments

◦ OWNERSHIP AND IPR

 ▪ authentication of  work

 ▪ owner of  the artifacts and re-
cords (author, institution, both)

 ▪ what can be included in ePort-
folio
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Examples of  ad-hoc 
tools that can be used 

to support 
various ePortfolio 

construction processes

• Plan learning—social soft-
ware like 43things allow people 
to set goals and find other 
people who are willing to pro-
vide support to achieve those 
goals.

• Collect evidence of  learn-
ing—it is now possible to use a 
number of  online services to 
store the evidence that will be 
later displayed in an ePortfolio: 
flickr for photos, YouTube for 
videos, Google Sites and Goo-
gle docs for documents, Blog-
ger to store a reflective journal

• Reflect—it is now easy to 
annotate documents online, to 
use a wiki to demonstrate how 
one’s reflection on a subject 
has evolved over time, use a 
blog to keep a reflective journal 
and collect feedback from 
peers and tutors

• Select—the use of  tags makes 
it easy to retrieve the informa-
tion in the repository to select 
the elements that will be dis-
played to a particular audience

• Connect—hyperlinks and tags 
are powerful tools to connect 
together what has been learned 
over time, connect a reflection 
to a specific competency or a 
group of  evidence. Social 
networks are powerful tools to 
connect people and ideas.

• Review—it is possible to add 
comments to documents, blogs 
and wikis, vote and rate indi-
vidual items. For example, 
using the notification function 
contained in wikis allows to be 
notified when a document has 
been changed by the learner or 
the reviewer (adding com-
ments, for example).

• Publish—tools like Netvibes 
allow the dynamic aggregation 
of  data that can be on a num-
ber of  different sites.



The following tables are provided as an indication 
of  what ideally should be taken into account by an 
organisation wishing to implement an ePortfolio. of  
course, if  you plan to manage a limited number of  
ePortfolios within a year (let’s say 10 to 20), then you 
can relax several of  those criteria.

As you probably do not want to do the analysis 
yourself, a quick guide to a limited number of  
ePortfolio solutions will be provided at the end of  
this section.

What you (may) need to take into account Comments

Budget

No ePortfolio project comes free, regardless of the solution you choose. 
Before choosing it, you need to estimate the resources that should be 
allocated to this project (finance, people), initially and in the mean term. 
Even so called ‘free’ software might generate high costs in staff time.

Technical 
expertise

It is important to consult with your technical staff to find out what time 
and expertise they can dedicate to this project, particularly if you are 
thinking of an open source solution, or developing your own tool. Both 
these options will require specific technical expertise, as well as 
considerable effort, on their behalf.  Ideally, you should have involved your 
technician in your steering group so that he is part of the decision 
process. 

Hosting

Whether you opt for a commercial, open source, or home-grown 
solution, you need to know if your organisation is capable of, and willing 
to, host the ePortfolio data. There may also be legal issues to consider 
when deciding on who hosts the data

Information 
System 

Integration

Whether you opt for a commercial, open source or home-grown 
solution, you need to define what kind of data exchange you need with 
your internal systems. This level of system integration is mainly relevant to 
structures that have to manage large cohorts of learners/clients. Typically, 
the integration range from single sign on (use one logging to access 
multiple resources and systems) to sophisticated workflow management.

Interoperab
ility

Whether you opt for a commercial, open source or home-grown 
solution, you need to specify, in case of internal IS integration or to link 
with external systems (job board…), what kind of standards you need to 
provide in your ePortfolio tool (personal data: IMS, HR-XML; online feeds: 
RSS, Atom, FOAF…).
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ePortfolio platforms

Commercial platforms
• Catalyst Portfolio
• Chalk & Wire ePortfolio
• DU Portfolio Community
• EDU-Portfolio
• eFolio Minnesota
• ePortfolio Spider Networks
• ePortfolio by NPV
• ePortfolio.org
• Epsilen
• eXact Portfolio
• factline e-portfolio
• Folio by ePortaro
• FolioLive by McGraw-Hill
• Foliotek
• IDX ePortfolio Management 

System
• Ingeniux ePortfolio Solution
• iWebfolio Nuventive
• Learning Assistant
• Livetext ePortfolio
• MAPS Managed Assessment 

ePortfolio System
• MyPortfolio by Editure
• MyPortfolio by Netmedia 

Education
• Now.net ePortfolio
• OneFile
• Opossum Cyberportfolio
• PEAKS
• PebblePad
• Premier IT Group : ePortfolio
• rSmart Sakai CLE
• Scioware Concord
• TaskStream Electronic Portfo-

lio
• the PaperFree e-Portfolio 

System
• TrueOutcomes
• Winvision Digital Portfolio
• xtremeSPP xtremeEDU

Open source platforms
• Cyberfolio
• DrupalEd
• Elgg
• Enfa Portfolio
• ePET
• Exabis
• LUSID
• Mahara
• Moofolio
• Open Source Portfolio
• P-Nélope
• PETAL
• SCAM ePortfolio
• Serensoft ePortfolio
• TYPO3

more info at: 
www.eife-l.org/publications/ePort
foliosolutions

http://www.eife-l.org/publications/eportfoliosolutions
http://www.eife-l.org/publications/eportfoliosolutions
http://www.eife-l.org/publications/eportfoliosolutions
http://www.eife-l.org/publications/eportfoliosolutions


Service ePortfolio features Comments

Plan and review
Set goals and create a calendar of activities, deadlines, etc. Keep 
history of calendar changes, self-reviews.

Collect
Store multiple types of data (text, image, sound, video), aggregate 
RSS feeds

Connect
Keywords, tags, hyperlinks and cross-references as well as file 
annotation

Reflect Learning journal, annotate documents, get feedback

Select and publish
Retrieve data through search, keywords, structures, aggregation. 
Edit and publish documents and Internet pages, provide RSS 
feeds. Ability to express creative power.

Review & 
assessment

Rubrics, scoring documents, annotating, interacting with peers 
and others. Keeping the history of feedback, lock ePortfolio for 
formal review.

Management
Dashboards for managing cohorts of learners/candidates, store 
securely ePortfolios for external verification

Role definition & 
rights management

Define rights and workflows based on the roles: author, reviewer

Reference models
ePortfolio templates (predefined structures), competency model 
structure (to cross-reference evidence collected with standards)

Administration
Import and export data, respect of standards, accessibility and 
usability

Reputation Of the provider or the community (for open source solutions)

The following table is a quick guide to some of  the ePortfolio solutions that can be implemented easily, and 
which range from free to commercial solutions and online to solutions that have to be installed on your own 
server (this can be a simple shared server at low cost, e.g. 20€ per year, to a dedicated machine, e.g. 150€ per 
month).

ePortfolio Description Access/license

WordPress

A semantic personal publishing platform providing blogs with 
workflows, multiple authoring, comments, etc. This is not a 
portfolio as such, but is is being used by a number of people 
as a tool to create their ePortfolio

free-online. Can be 
installed on your own 
server.

Plone

This is a content management system (CMS). With tags 
(keywords) and automatic folders (topics) it is very easy to 
create structured ePortfolios. Plone extensions contain blogs, 
wikis and many other features.

free if installed on own 
server, or hosting fees.

Google Sites

This is not a portfolio as such, but ia powerful web publishing 
tool, with the management of wikis and co-editing and 
commenting of various document types (text, spreadsheet, 
presentation) with access rights management and notification.

free-online

Co-Opération.net
A self-publishing tool with a blog, page editing, attachments, 
access management and moderation.

free-online

Elgg
An ePortfolio platform based on social networks, It provides 
a blog, tagging and access management.

free-online. Possible to 
install on your own 
server

Mahara
An ePortfolio platform based on social networks which is 
often presented as the successor of Elgg.

free-need to install your 
own server
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ePortfolio workflows

An ePortfolio is a based on a 
collection of documents (a re-
pository) that can be selected to 
create a purposeful document.

Each document in an ePortfolio 
can be assigned a number of 
states:
• public/private/restricted
• in progress/final
• validated/rejected

The transition from one state to 
another is called a workflow. For 
example, a candidate upload a 
working document, but do not 
wish to have it assessed immedi-
ately. Once the document ready, 
it changes its state to ‘final’ and 
in doing so, triggers a message to 
the assessor who will now have 
access to it and will be able to 
provide a feedback.

Good ePortfolio platforms, like 
general purpose content man-
agement system (CMS) provide 
this ability to manage workflows, 
making is easier for assessors 
and tutors to manage the review 
process.



ePortfolio Description Access/license

PebblePad
An ePortfolio platform using flash technology to provide a 
customisable visually orientated series of record editing tools.

commercial licence-
online

PaperFree
An ePortfolio platform with strong features for managing 
competency standards used to deliver competency based 
qualifications.

commercial licence-
online/local

Winvision
An ePortfolio platform based on Microsoft SharePoint 
architecture with powerful management tools

commercial licence-
online

iWebFolio
An ePortfolio platform with templates and powerful 
management tools

commercial licence-
online

Of  course, it is possible to use a much larger variety of  tools, either specifically designed as ePortfolio systems, 
general purpose technologies such as content management systems, and a number of  online services that can 
provide some of  the characteristics of  ePortfolios.

Here are some of  them

Service Type Usage Comments

YouTube, 
SlideShare, 

Flickr

Media-based 
social networks

Store and publish resources that can be shared 
with others and included in the ePortfolio

43Things
Goal-based social 

Network
Find peers and potential mentors with shared 
interest

Plone, Drupal,  
TYPO3, SPIP

Content 
management 

system

Manage various types of data and organise 
them for publications

Google Sites, 
Zoho

Online publishing Collaborative online editing and publishing

Ning, 
FaceBook, 

Orkut
Social Network

Social networks are great places to develop a 
personal identity through interaction

Viadeo, 
LinkedIn

Professional 
social network

Professionally oriented social networks are 
good to connect with other professionals and 
prospective clients

MindMeister, 
FreeMind

Mindmapping
Mindmaps can be used to structure reflection, 
organise a competency map, plan activities, 
etc. MindMeister is on line and can be shared.

Blogger Blog
Blogs are powerful tools to keep a learning or 
professional journal and collect feedback.

Wikispaces Wiki
Wikis are powerful tools to create an 
evolutive version of a document, share it with 
others and collect feedback.
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Guide to ePortfolio operation
ePortfolio maturity matrix

The following ePortfolio maturity matrix is designed to help professionals and organisations to map their 
current practice against a reference and plan for future development. Five stage have been defined from not yet 
started to advanced, i.e. a high level of  maturity one could expect from a leader.

Not yet 
started Awareness Commitment Embedded Advanced

Organisation
al strategy

Monitoring

Partnerships

Reflective 
practice

Self-directd 
learning

Staff’ 
ePortfolio 
(counsellor, 

tutor, mentor, 
etc.)

The organisation 
is not aware of 
the potential of  
the ePortfolio

There is a least 
one ePortfolio 
pilot project 
planned or 
running.

The ePortfolio is 
a key component 
of the 
organisation’s 
strategy

The organisation 
has developed an 
organisational 
ePortfolio

The 
organisational 
portfolio 
interacts 
seamlessly with 
that of external 
organisations

No monitoring 
or reviewing 
ePortfolio activity 
has taken place.

ePortfolio 
strategy is only 
rarely 
monitored, 
reviewed or 
evaluated in any 
detail.

ePortfolio 
strategy is 
monitored and 
reviewed in detail 
with key stake-
holders

ePortfolio 
strategy is 
monitored and 
reviewed in 
detail in line 
with the 
organisation's 
vision and goals 
with all stake-
holders

The organisation 
has a well-
established, 
successful and 
rigourous review 
framework taking 
into account 
sectoral, regional 
and national 
priorities

No relevant 
partnership has 
been identified

A number of 
potential 
partners have 
been identified 
experts, 
consultancy, etc.

Partnerships have 
been established 
to support the 
development of 
an ePortfolio 
strategy

There is a culture 
of active, 
collaborative 
working and of 
sharing resources 
and expertise 
with other 
organisations

The organisation 
is actively 
involved in a 
number of 
partnerships with 
local, regional, 
national and 
European 
partners

Reflective 
practice is not 
part of the 
organisation’s 
ethos

Some members 
of the staff are 
engaged in 
reflective practice

Every member of 
staff is actively 
engaged in 
reflective practice

Reflective 
practice is raised 
at the 
organisational 
level

Reflective 
practice has an 
impact on the 
sector

Self-directed 
learning is not 
part of the 
organisation’s 
ethos

Training remains 
the dominant 
model, while 
there is a certain 
understanding of 
the value of 
autonomous 
learning

Self-directed 
learning is 
encouraged and 
supported in 
some sectors/
domains

Self-directed 
learning is one of 
the main drivers 
for individual and 
organisational 
development

Every staff 
member is 
actively managing 
their own 
learning and 
supporting their 
peers

No use is made 
of ePortfolio for 
managing staff ’s 
competency 
development.

Some members 
of the staff have 
their own 
ePortfolio, blog 
or personal web 
space.

Every members 
of the supporting 
staff have an 
ePortfolio and 
share their 
reflective practice

Staff ePortfolios 
are used for 
annual appraisal, 
planning 
continuing 
professional 
development, etc.

Staff ePortfolios 
interact 
seamlessly with 
communities of 
practice, beyond 
the  boundaries 
of the 
organisation
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About 
Self Directed Learning

• The forethought phase in-
cludes task analysis (goal 
setting and strategic planning) 
and self-motivation beliefs 
(self-efficacy, outcome expec-
tations, intrinsic interest/value 
and goal orientation). Task 
involved in the forethought 
phase: set outcome goals, set 
process goals, document goal 
values, plan strategies, and set 
up learning log. 

• The next phase, performance, 
includes self-control (self-
instruction, imagery, attention 
focusing and task strategies) 
and self-observation (self-
recording and self-
experimentation). Tasks in-
volved in the performance 
phase: creation of work, and 
learning log entries. 

• Finally, the self-reflection 
phase includes self-judgement 
(self-evaluation and casual 
attribution) and self-reaction 
(self-satisfaction/affect and 
adaptive-defensive responses). 
Tasks involved in the self-
reflection phase: reflection on 
work, reflection on process, 
awareness of new goal oppor-
tunities. 

Source: ePEARL: Electronic Portfo-
lio Encouraging Active Reflection 
Learning,  Anne Wade et al. in 
ePortfolio 2005 proceedings.



Not yet 
started Awareness Commitment Embedded Advanced

ePortfolio 
Authoring 
Support

ePortfolio 
management

Clients’ 
ePortfolio

(learner, 
candidate, 

etc.)

Information 
System 

Architecture

Staff is not at 
ease with 
technology to 
support clients

Some members 
of the staff are 
able to support 
the clients most 
proficient with 
technology

Every staff 
member is able 
to adapt to the 
level of 
competencies of 
their clients and 
help them to 
make the best 
choices

Staff contribute 
to the 
improvement of 
current systems 
and contribute to 
the design of 
future technology

Staff is not at 
ease with 
technology to 
support clients

Individual 
members of staff 
use ad-hoc 
technology to 
manage a limited 
number of 
ePortfolios

The organisation 
has implemented 
a management 
system 
supporting a 
large number of 
ePortfolios

The ePortfolio 
management 
system is 
integrated with 
the main 
organisation’s 
information 
system

The ePortfolio 
management 
system interacts 
seamlessly with 
external 
information 
systems

Clients are not at 
ease with 
reflective learning 
and practice

Technology is 
used to support 
ePortfolio 
practice (e.g. 
reflective blog)

Clients are at 
ease with a 
number of 
technologies to 
support the 
creation of an 
ePortfolio for a 
specific audience.

Clients are at 
ease with a 
number of 
technologies to 
support their 
ePortfolio 
practice

Clients use their 
ePortfolio to 
engage with their 
professional 
community to 
elicit good 
practice

There is no 
awareness of 
the 
consequences of 
the 
implementation 
of the ePortfolio 
on the existing 
architecture of 
the information 
system.

The ePortfolio 
is mainly seen as 
an "add-on" to 
the existing 
architecture.

There is a clear 
understanding 
of the 
transformational 
impact of the 
implementation 
of ePortfolios 
on the 
information 
system and the 
need of its 
reengineering. 

The information 
system is 
ePortfolio 
centric,

The 
architecture of 
the information 
system takes 
into account the 
transactions 
with external 
entities with 
which staff and 
departments 
interact – e.g. 
clients, 
suppliers, 
professional 
bodies, 
regulatory and 
awarding bodies.

Launching and operating the ePortfolio environment

Activity Comments

1. Trial the ePortfolio first 
with a small group of 
users

Once you have chosen your ePortfolio tool(s), and have adapted it as 
necessary, you should trial it first with a small group of users.  This allows you 
to check for possible bugs, and also to get rapid feedback about possible 
improvements and refinements. It is also advisable to trial the ePortfolio with 
the members of your steering group, and the tutors who will be involved in 
the project, so that they are familiar with the tool before coaching others. 

2. Organise a thorough 
induction session

Induction is essential to the success of your ePortfolio project. You will 
probably decide to do several induction sessions, i.e. one for tutors/
implementers and then one with learners/clients. These induction sessions 
should be very well prepared, from both a pedagogical and a technical point 
of view. If users come across problems with the ePortfolio tool at the start, 
or do not understand its purpose, they are likely to be rapidly disillusioned.
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Activity Comments

3. Allocate time and 
resources for ePortfolio 
development

It is essential to allow adequate time for users to develop their ePortfolio, 
and to allocate sufficient resources to allow them do so (access to PC and 
Internet, tutor support etc), preferably on a regular basis (daily, weekly). For 
your ePortfolio project to be successful you should try to integrate it with 
current practices and adapt your methodologies as appropriate. 

4. Organise regular feedback 
or review sessions

You can’t expect to get it all right the first time! Organise regular feedback 
or review sessions with the ePortfolio users, encouraging them to provide 
comments as to the strong and weak points of the ePortfolio tool and the 
benefits/drawbacks of its use within your particular context. Make sure that 
your steering group then acts on this feedback, to improve the ePortfolio for 
all.

Preparing the environment

Getting familiar with the ePortfolio environment

Getting the support from your organisation

Providing an environment conductive to success

Preparing yourself
You will have to deal with clients with very different levels of  digital skills, and sometimes they might be 

more skilled than you.  What is important is to understand the role technology can play and to make it you 
ally, not your enemy. 

For the self-assessment below, rate each item from 1 to 5. 

1 = strongly disagree (no knowledge or experience) 

2 = disagree (novice) 

3 = neither agree or disagree (beginner) 

4 = agree (proficient) 

5 = strongly agree (advanced) 

 

 

Am I ready for facilitating the ePortfolio 
process

1 2 3 4 5

 I have experience facilitating small and large groups, 
with diverse backgrounds

I focus on learners creating their own meaning from 
the learning, rather than on providing information

I integrate the previous experience of learners as a 
valued component of the learning activities

I involve learners in planning their own learning and 
negotiate the learning activities to ensure activities 
are relevant and meaningful 

I have effectively reflected on my own experience to 
identify learning (knowledge, skills and attitudes)

I have strong communication and interview skills 
(e.g., asking appropriate probing questions) to sup-
port learner reflection
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Am I ready for facilitating the ePortfolio 
process

1 2 3 4 5

I can support students through a process of reflect-
ing on experience to identify of knowledge, skills 
and attitude

I can clearly state and demonstrate my own learning 
arising from work, school, and life experience

I can help learners clearly state and demonstrate 
the learning from work, school, and life experiences

I am comfortable with emotions being expressed as 
part of the process of reflection

I create learning environments which encourage 
reflection (e.g., use real-life situations, which offer 
no immediate solutions, for exploration)

I incorporate activities that require the integration, 
ordering and evaluation of ideas and concepts

I am ready to facilitate activities for reflection

I am comfortable with clients who have a better 
knowledge of technology than me and know how to 
use their digital skills

Adapted from A Journey of Self-Discovery —Facilitator's Guide to  Reflection and Portfolio Development 
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References
Folio thinking and the development and recognition of 
competencies

Personal Portfolio Management

Everybody today is a business within the business. Furthermore, they must manage themselves 
as committed and responsible adults within their larger economic web. The old view saw indi-
viduals as the property of  a "boss." But now, most of  us are on lots of  teams — the formal work 
team, task forces, quality groups, project teams. The "boss" as a concept doesn’t work here, for 
only the individual has access to the full range of  his or her responsibilities.

Also, in a customer-focused world, it is useful for everyone to think of  work in terms of  deliv-
erables. "What do I provide to others that adds value for customers and this business?" And, 
"what do I need in resources, including skills, to be able to deliver the outputs I am being paid 
for?"

This is portfolio thinking. I provide things. I use resources. I develop. I set and negotiate pri-
orities. I take accountability, keep commitments, and work to high standards. I get feedback from 
customers/receivers to help me continually ensure the highest value of  what I am offering. I am 
part of  a "value equation" where I provide and I receive. I am a business within the business ï¿½ 
engaged in an economic, information, and emotional exchange. This applies whether I sweep 
floors, flip hamburgers, fly airplanes, co-ordinate production workers, do product planning, sell, 
do aerospace research, or run a $50 billion company.

Portfolio thinking applies whether I have little education, or have a PhD.

As a portfolio thinker, I keep aware of  what I have delivered and what I can deliver. I work to 
continually improve my outputs ï¿½ and to innovate new ones. I watch for shifting trends that 
may make my deliverables obsolete (technology??). And, I keep my ears open for trends and 
opportunities that may redirect my portfolio.

I also have a heightened awareness of  my knowledge and skills, of  my own attitudes and val-
ues. I see them as my assets, and know that their value is changing constantly. I do a kind of  "dis-
counted competency flow" analysis, knowing that the life cycle of  knowledge and skills is getting 
ever shorter.

Like a good portfolio manager, I use simple, but effective tools to guide my decisions and ac-
tions. These are tools that enable me to set and negotiate goals, identify learning agendas, get 
and interpret feedback, make tradeoffs as I join new teams, negotiate and stand for the value of  
what I provide. I use tools that help me look into and prepare for the future, where the mix of  my 
outputs and competencies will shift so I can thrive (not just survive) under the inevitable new 
conditions.

I do not let others control my portfolio or keep its contents and direction secret from me. I get 
help; I get coaching. I develop the skills I need to be able to manage this important package.

And, I expect the companies I work in and with to provide the information I need to keep my 
portfolio viable.

Extracted from http://www.workinfo.com/free/Downloads/229.htm  Portfolio Thinking: Performance Management in the 
New World of  Work by Patricia A. McLagan (www.mclaganint.com) 
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Qualification Content
ABC Level 3 Award in Creative Arts Business Start-Up

(60 Guided Learning Hours)

Unit Summary
This qualification develops the candidate’s understanding of  the principles and practices of  

busines and financial organisation for enterprises focused on the creative arts industries, enabling 
them to plan and prepare effectively in establishing their own professional practice. Candidates 
will cover business planning, financial control and related practices, giving particular focus to the 
specialised requirements of  the creative industries. Candidates will draw upon their own art and 
design practice and experience, formulating business proposals that will enable them to financially 
and creatively benefit from as well as continuing art and design practice.

Outcomes and Assessment Criteria
To pass this unit, candidates should be able to demonstrate they can:

1. Combine their creative art and design skills and knowledge within a business context 
with th aim of  securing financial independence, business growth and creative devel-
opment.

2. Evaluate the impact of  practical business and economic factors relevant to business 
proposals in the competitive creative industries.

3. Identify and make effective use of  relevant sources of  advice and guidance from spe-
cialist creative industries professionals to support development of  a creative arts busi-
ness proposal.

4. Effectively communicate the rationale and benefits for developing a creative arts busi-
ness.

5. Plan a costed strategy for promoting a new creative arts business taking into account 
the particular marketing requirements of  the creative industries.

Content
An indication of  typical areas of  learning to include:

• Developing a business plan for a creative business or commercial venture, including 
financial planning and professional support services

• Marketing strategies for creative arts businesses – case studies from successful art, design 
and media organisations – PR opportunities, networking, awareness raising, communi-
cation strategies

• External support for small businesses, including funding and sponsorship
• Strategies for presenting and selling creative work, undertaking arts and design commis-

sions issues of  copyright
• Selecting and acquiring premises, issues of  location, rental agreements and insurance, 

impact on premises of  specialist requirements for art and design processes (e.g. print-
studios, darkrooms, textiles and fashion design studios, ceramics etc.).

Assessment Evidence
A portfolio of  work should be chosen to show evidence of  achievement of  the outcomes and 

assessment criteria. It can be presented in any suitable format but should contain the following:
• Presentation of  a business proposal supported by relevant planning and costing docu-

ments that could establish a small business for the creative arts sector
• Written report drawing on sector-specific issues and practice relevant to establishing a 

creative arts business.
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Counselling and career guidance
When using an ePortfolio for counselling and career guidance, it is important to understand the different 

dimensions and functions of  an ePortfolio and how the different parties contribute to each other’s ePortfolio:

• Achieving client/candidate’s goal: the primary function of  an ePortfolio is to achieve a personal 
goal that goes beyond the period of  counselling or guidance. This goal can be to find a job, change 
career or get recognised for the competencies acquired in previous work experience, plan further learn-
ing, etc.

• Learning: counselling and guidance is a learning experience, both for the client/candidate and the 
counsellor/advisor and should be treated as such in terms of  contractual relationship, collecting arte-
facts, reflection and feedback mechanisms. It is related to learning about learning, career management, 
self-development.

• Identity and recognition: one of  the main ePortfolio function is to help the client/candidate to 
shape his/her professional profile and image, invent his/her future professional identity

• Conversation: the ePortfolio is a tool to support conversation between the client/candidate  and the 
counsellor, witnesses, colleagues, past employers.

• Management: plan the collection of  evidence, review and assess the evidence collected, provide feed-
back, track the counselling and guidance process for quality assurance purpose, etc.

• Reflective practice: career guidance and counsellors need also to demonstrate reflective practice, 
share their practice with their peers. In some countries, regulatory and professional bodies will require 
demonstration of  continuous professional development.

• Community learning: clients/candidates like advisors/counsellors are members of  different com-
munities: professional community, beyond the walls of  the institution, the (heterogeneous) group of  
people who at a certain time are supported by an institution for the career guidance. The use of  ePort-
folio can be a powerful mean to create bonds and support each other and learn from each other.

Depending on the degree of  maturity of  the organisation employing the counsellors/advisors, the different 
dimensions of  the ePortfolio practice will be more or less developed. The idea of  maturity does not mean that 
organisations have to start with a low maturity level (e.g. do not require counsellors/advisors to have their own 
ePortfolio), but that the organisation must agree on a strategic vision and make it a reality.

In an ideal system, (part of) the contents of  the ePortfolios of  the clients/candidates is used as evidence of  
reflective practice by the counsellors/advisors, and reciprocally. For example, the feedback provided to a client 
and the client’s reaction to that particular feedback could be in both ePortfolios. And beyond the relationship 
client-advisor, there is the relationship with a particular trade in the professional community, the sense of  be-
longing to a wider community (being a manager, a member of  a professional body, the society at large, etc.): 
this is something that the ePortfolio can reflect to support the client/candidate professional and social recogni-
tion.

The different ePortfolios should provide evidence of:

• Client/candidate’s journey

• Counsellor/advisor’s journey

• Counsellor/advisor organisation’s journey

Using the ePortfolio for self-directed learning
Is the ePortfolio used as a commodity only for the duration of  the counselling/advisory 

process or should it last beyond this episode? Is the goal to support the client/candidate to 
own a lifelong ePortfolio for self-directed management or to throw it away at the end of  the 
process?

The main purpose of  an ePortfolio is to support self-directed decisions related to learning, employment or 
career development. The role of  the counsellor/advisor is to provide the right level of  scaffolding to the 
cient/candidate looking for support at a particular period of  their professional life.

The role of  the ePortfolio is to provide a mirror where the author will be able to find/construct the an-
swers to a number of  questions:

• Where do I stand at this point in time?

• Where do I want to be in the future?

• What strengths (personal, networks, people I know, etc.) can I exploit to achieve my goals?

• What are my weaknesses and what competencies do I need to develop to overcome them?

ePortfolio a European Perspective

33



• What are the odds I can achieve my goals and what should my strategy be (support, learning, actions, 
etc.) to maximise them?

Treating the counselling/advisory activity as a self-directed learning experience—rather than externally 
controlled—where the counsellor/advisor is one of  the many resources at the disposal of  the client.candidate 
to manage his/her own journey, is a key element of  the ePortfolio strategy.

Using the ePortfolio for professional and social recognition
How can counsellors and advisors contribute to making an ePortfolio a mean for his/her 

social and professional recognition? How to align this ePortfolio with what is unique in the 
professional domain?

While specific ePortfolios can be developed to support a specific process (e.g. counselling and guidance, 
APL, etc.) one of  the main function of  an ePortfolio is to support the professional (by peers and clients) and 
social (by the society at large) recognition..

Using the ePortfolio for recognition and validation of competencies
How can we use the European Qualification Framework to support the recognition and 

validation of  competencies? How can we encourage informal recognition within professional 
communities and by employers?

In the previous section, we explored how the ePortfolio could contribute to the development of  the key 
competencies of  a professional.  What we would like to explore here is how the ePortfolio can be used to rec-
ognise and validate a number of  different competencies.

The main components of  a system for recognition of  competencies are:

• Standards of  competencies, i.e. a reference that is the result of  a consulting process within a spe-
cific sector or domain describing the competencies expected in terms of  outcomes, underpinning 
knowledge and performance criteria

• Collection and review, i.e. the process during which:

• the candidate collects a number of  varied pieces of  evidence supporting the demonstration that 
the performance is up to standard over a period of  time and that they are evidence of  reflective 
practice

• an assessor, tutor, reviewer, mentor or peer supporting the candidate and validating the portfolio of 
collected evidence against standards

• Recognition and certification, i.e. the mechanism through which the competencies are being rec-
ognised by a larger audience, either informally, e.g. through a public celebration, or formally, e.g. with 
the awarding of  a certificate or a diploma by an accredited agency.

Of  course, across Europe, there is a great discrepancy in the various standards of  competencies, the quali-
fication of  the people in charge of  supporting the recognition process and the institutions in charge. In the 
UK, for example, standards of  competencies cover nearly 95% of  the qualifications, assessor is a qualification 
obtained by a domain expert after creating an assessor portfolio validated by an awarding body which is quality 
controlled by a national body (QCA).

Even when lacking proper standards, qualifications for supporting staff  and formal recognition mecha-
nisms, it is possible to support the candidate best efforts to make the process transparent and profitable:

• Although good occupational standards are usually designed through functional analysis (instead of  task 
analysis or job description) by a sectoral body representing the different stake-holders, with the support 
of  experts, and while good standards are properly detailed (down to performance criteria), the true 
value of  standards resides in their ability to support conversations between the different stake-holders 
and candidate/client’s reflections. When no such standards are available, or when existing ones are 
superficial or obsolete, it is possible to elicit some kind of  standards of  competencies from practice 
through the conversations with properly trained counsellors and advisors. This is not a trivial exercise, 
but this is something a professional counsellor or advisor should be able to do to help the client/
candidate to reflect on his/her competencies.

• The collection and review of  evidence is easier when it is done against detailed standards of  competen-
cies where underpinning knowledge, performance criteria and examples of  evidence are provided. 
Nevertheless, this can be achieved with the client/candidate in an iterative and reflective process, infer-
ring performance criteria from practice and feedback from employers and clients (of  the counsellor’s 
client/candidate).
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• Keeping an organisational history, sharing practice with other centres dealing with the same public 
should contribute to alleviate the task of  counsellors/advisors while helping a professional sector to 
improve the standards of  its practice. This could be achieve by using a wiki of  competencies, built col-
laboratively by experts and professionals.

• In doing so, everybody would be contributing to creating the conditions for professional recognition 
within a sector.

Professional 
competencies Comments Activity Technology

Having your own 
identity

The ePortfolio can 
reflect your uniqueness 
(and not just the set of  
skills everybody else 
has), your inspiration, 
creativity, how you 
challenge current prac-
tice and ideas, inspire 
others.

Creating an Inter-
net space where people 
can find who you are, 
your values, how you 
contribute to society.

Social computing 
and networking pro-
vide an opportunity to 
have one’s profile and 
work visible. Socially 
connected portfolios 
empower professionals 
to be actively engaged 
with a number of  
communities, profes-
sional, social, with 
clients and the society 
at large.

Reflecting on your 
work as a professional

Elicit your strengths 
and weaknesses and 
deal with them—ex-
ploit your strengths 
and correct your 
weaknesses

Keeping a reflective 
journal, via a blog or a 
personal web site, get-
ting feedback from 
peers, clients, pros-
pects, amateurs or 
admirers is a mean for 
you to take responsibil-
ity for your work and 
career, 

Blog, personal web-
site, repository of  arte-
facts, comments, 
mindmaps

Maintaining and 
developing your pro-
fessional skills

The ePortfolio can 
be the place where you 
plan formal and in-
formal learning

Searching the 
Internet about the 
change in skill-set re-
quired in your 
current/future role, 
collect evidence of  
your learning, publish 
the outcomes of  your 
reflection to get further 
feedback from your 
peers and clients.

Tags, hyperlinks, 
social networks, calen-
dar

Doing —getting 
ahead—persevering

Setting goals, chal-
lenging yourself

Getting support 
from others

Blogs

Planning and or-
ganising

Setting the envi-
ronment and the mile-
stones

Plan the collection 
and review of  
evidence/artefacts

Calendar, shared 
calendar, notification

Verbal and visual 
presentation

If  you are not a 
graphic designer, this 
might be the opportu-
nity to get the support 
from one.

Design a portfolio/
personal website con-
sistent with your vision 
and values

Website design / 
ePortfolio tools
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Professional 
competencies Comments Activity Technology

Collaboration with 
others

Ask others to con-
tribute to your ePortfo-
lio and contribute to 
that of  others

Share and co-
publish documents, 
provide and get feed-
back from peers and 
clients. Get help to 
create your ePortfolio...

Social computing, 
social networks, col-
laborative environ-
ments (e.g. Google Site, 
wikis, etc.)

Being customer 
orientated

Take into account 
the needs of  your cus-
tomers by collecting

Collect feedback 
and testimonies from 
your clients as ele-
ments of  your ePortfo-
lio

Comments on blogs 
and website, 

Getting on the 
market,

Using the ePortfolio 
as a mean to market 
yourself

Publish a personal 
website, a presentation 
ePortfolio

Presentational port-
folio, personal website

Being engaged with 
society

Publish your vision, 
collect evidence of  
your engagement, 
reflect on it

Personal portfolio/
blog/website
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